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By submitting this tlexibility request, the SEA requests tlexibility through waivers ot the ten ESEA
requirements listed below and thetr assoctated regulatory, administrative, and reporting requirements
by checking each ot the boxes below. The provisions below represent the general areas ot tlexibility
requested; a chart appended to the document titled ESEA Flexibility Frequently Asked Quesizons
enumerates each specttic provision ot which the SEA requests a watver, which the SEA incorporates
into 1ts request by reference.

establish annual measurable objectives (AMOs) for determining adequate yearly progress (AYP)
to ensure that all students meet or exceed the State’s protictent level ot academic achievement
on the State’s assessments in reading/language arts and mathematics no later than the end of the
2013-2014 school year. The SEA requests this watver to develop new ambitious but achievable
AMOs 1n reading/language arts and mathematics in order to provide meaningtul goals that are
used to guide support and improvement ettorts tor the State, LEAs, schools, and student
subgroups.

D4 2. The requirements in ESEA section 1116(b) for an LEA to identify for improvement,

corrective action, or restructuring, as appropriate, a litle I school that tails, tor two consecutive
years or more, to make AYDP, and for a school so tdentitied and 1ts LEA to take certain
improvement actions. The SEA requests this watver so that an LEA and its Title I schools need
not comply with these requirements.

corrective action, as appropriate, an LEA that, for two consecutive years or more, tails to make
AYP, and for an LEA so tdentitied and 1ts SEA to take certain improvement actions. The SEA
requests this watver so that it need not comply with these requirements with respect to 1ts LLEAs.

D4 4. The requirements in ESEA sections 6213(b) and 6224(e) that limit participation in, and use of
funds under the Small, Rural School Achtevement (SRSA) and Rural and Low-Income School
(RLIS) programs based on whether an LEA has made AYP and s complying with the
requirements 1n ESEA sectton 1116. The SEA requests this watver so that an LEA that recetves
SRSA or RLIS tunds may use those tunds for any authorized purpose regardless ot whether the
LEA makes AYP.

percent or more tn order to operate a schoolwide program. The SEA requests this watver so
that an LEA may implement interventions consistent with the turnaround principles or
interventions that are based on the needs ot the students in the school and designed to enhance
the entire educational program 1n a school 1n any ot its priority and focus schools, as
appropriate, even it those schools do not have a poverty percentage ot 40 percent or more.

X} 6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that
section only to LEAs with schools identitied tor improvement, corrective action, or
restructuring. The SEA requests this watver so that 1t may allocate section 1003(a) tunds to 1ts
L.E.As 1n order to serve any of the State’s priority and focus schools.




A tunds to reward a Title I school that (1) significantly closed the achievement gap between
subgroups in the school; or (2) has exceeded AYP for two or more consecutive years. The SEA

requests this watver so that it may use funds reserved under ESEA section 1117(¢)(2)(A) tor any
of the State’s reward schools.

X 8. The requirements in ESEA section 2141(a), (b), and (c) for an LEA and SEA to comply with
certain requirements tor improvement plans regarding highly qualitied teachers. The SEA

requests this watver to allow the SEA and 1ts LEAs to focus on developing and implementing
more meaningtul evaluation and support systems.

PX] 9. The limitations in ESEA section 6123 that limit the amount ot tunds an SEA or LEA may
transter trom certain ESEA programs to other ESEA programs. The SEA requests this watver
so that it and 1ts LEAs may transter up to 100 percent of the tunds it recetves under the
authorized programs among those programs and into Title I, Part A.

10. The requirements 1n ESEA sectton 1003(g)(4) and the detinition of a Tier I school 1n Section
[.A.3 ot the School Improvement Grants (SIG) tinal requirements. The SEA requests this

watver so that it may award SIG funds to an LEA to implement one of the four SIG models in
any of the State’s priority schools.

Optional Flexebility:

An SEA should check the box below only 1t 1t chooses to request a watver ot the tollowing
requirements:

D The requirements in ESEA sections 4201 (b)(1)(A) and 4204 (b)(2)(A) that restrict the activities
provided by a community learning center under the Twenty-First Century Community Learning
Centers (21st CCLC) program to activities provided only during non-school hours or periods
when school 1s not 1n sesston (z.e., betore and atter school or during summer recess). The SEA
requests this watver so that 21st CCLC tunds may be used to support expanded learning time

during the school day in addition to activities during non-school hours or pertods when school 1s
not 1n sesston.




Principles 1 through 4 ot the tlexibility, as described throughout the remainder ot this request.

X 2. It will adopt English language proficiency (ELP) standards that correspond to the State’s
college- and career-ready standards, consistent with the requirement in ESEA section 3113(b)(2),
and that retlect the academic language skills necessary to access and meet the new college- and
career-ready standards, no later than the 2013-2014 school year. (Principle 1)

D4 3. It will develop and administer no later than the 2014—2015 school year alternate assessments
based on grade-level academic achievement standards or alternate assessments based on
alternate academic achievement standards for students with the most significant cognitive

disabilities that are consistent with 34 C.F.R. § 200.6(a)(2) and are aligned with the State’s
college- and career-ready standards. (Principle 1)

consistent with the requirements 1n ESEA sections 1111(b)(7), 3113(b)(2), and 3122(a)(3)(A)(11).
(Principle 1)

all students and subgroups of students in each LEA and each public high school in the State.
(Principle 1)

and mathematics 1n its ditterentiated recognition, accountability, and support system and uses
achievement on those assessments to identity priority and tfocus schools, it has technical
documentation, which can be made available to the Department upon request, demonstrating
that the assessments are administered statewide; include all students, including by providing
appropriate accommodations for English Learners and students with disabulities, as well as
alternate assessments based on grade-level academic achievement standards or alternate
assessments based on alternate academic achievement standards tor students with the most
significant cognitive disabilities, conststent with 34 C.F.R. § 200.6(a)(2); and are valid and reliable
for use 1n the SEA’s ditferentiated recognition, accountabulity, and support system. (Principle 2)

' time the SEA is approved to implement the flexibility, and annually thereafter, it will publicly
recognize 1ts reward schools. (Principle 2)

the students they taught in the previous year to, at a minimum, teachers of reading/language arts
and mathematics in grades in which the State administers assessments 1n those subjects 1n a
manner that 1s timely and intorms instructional programs, or 1t will do so no later the deadline
required under the State Fiscal Stabilization Fund. (Principle 3)

] 9. It will evaluate and, based on that evaluation, revise its own administrative requirements to




reduce duplication and unnecessary burden on LEAs and schools. (Principle 4)

request.

<] 11. Prior to submitting this request, it provided all LE.As with notice and a reasonable
opportunity to comment on the request and has attached a copy ot that notice (Attachment 1) as
well as coptes of any comments 1t recetved trom LLEAs (Attachment 2).

12. Prior to submitting this request, it provided notice and intformation regarding the request to

the public 1n the manner in which the State customarily provides such notice and information to
the public (e.g., by publishing a notice in the newspaper; by posting information on 1ts website)
and has attached a copy of, or link to, that notice (Attachment 3).

X] 13. It will provide to the Department, in a timely manner, all required reports, data, and
evidence regarding its progress in implementing the plans contained throughout this request.

If the SEA selects Option A or B in section 3.A of its request, indicating that it has not yet
developed and adopted all guidelines for teacher and principal evaluation and support

systems, 1t must also assure that:

| 14. Tt will submit to the Department for peer review and approval a copy of the guidelines that
it will adopt by the end of the 2011-2012 school year. (Principle 3)
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An SEA must meaningtully engage and solicit input from diverse stakeholders and communities 1in
the development ot its request. To demonstrate that an SEA has done so, the SEA must provide an

assurance that it has consulted with the State’s Committee of Practittoners regarding the information
set forth 1n the request and provide the tollowing:

1. A description ot how the SE.A meaningtully engaged and solicited input on 1ts request from
teachers and thetr representatives.

FEEEEEEE | e e e e e e 1 T e e

Florida solicited input trom stakeholders representing diverse perspectives, experiences, and
interests, including those that will be impacted by and implement the policies included in the plan,
and has strengthened 1ts request based on this input. Florida developed a “Consultatton Action Plan
to Fingage Stakeholders” that provides a description ot how Florida meaningtully engaged and
solicited input trom groups, including teachers and thetr representatives. Reter to Florida’s response
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to Question 2 of the Consultation Section tor the specttics ot the Action Plan.

Florida’s approach to solictting teedback and input trom teachers and thetr representatives 1s
ongoing and sincere. Our targeted strategies to engage and encourage teacher participation are

described below.

¢ Related Committees Involving Teachers. Florida has a history of engaging teacher
stakeholders 1n major policy decistons with statewide impact. Recent activities related to

tlexibility principles that involve teachers and teacher union members include the tollowing:

Teacher Contributions to Flexibility Principles

Group

Contribution

Race to the Top Student

Growth Implementation
Committee (2011-14)

Developed Florida’s Value-Added Model

for statewide assessments; work continues
for other assessments

Race to the Top Teacher and
leader Preparation

Implementation Commiuttee
(2011-14)

Revising Florida Principal Leadership
Standards

Race to the Top District-
developed Assessments tor
Instructional Fttectiveness
Implementation Commiuttee

(2011-14)

Collaborating with the state to establish a
support structure and asststance team tor
LLEAs 1n the development and
implementation of summative assessments
tor the purpose ot measuring student
learning

Race to the Top Formative and
Interim Assessment Design
Implementation Committee

(2011-14)

Providing input, teedback, and
recommendations to the state in the
development and implementation of
formative and intertm assessments for
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Committees (2011)

Group Contribution
Commissioner’s Teacher Revised Florida Educator Accomplished
Advisory Council (2010)* Practices
Assessment Standard Setting Recommended cut scores for new FCA'T

2.0 and Algebra 1 end-of-course
assessments — over 300 educators

Statewide Assessment

(ongoing)

Development Commiuttees mathematics, sctence, and soctal studies

Partictpating on reading, writing,

content advisory committees; item review
committees; and rangetinder committees —
over 300 educators

Teacher and Principal

(2011)

Evaluation Redesign Teams evaluation systems and redesign their LEA

Attended four academies to learn about

systems 1n accordance with state law and
Race to the Top

Title I Committee of
Practitioners (ongoing)

Advising FDOE on state implementation
related to tederal law

(2008-2010)

Next GGeneration Sunshine Provided development support and tormal
State Standards Development | input prior to adoption; tor example, over

8,000 teachers reviewed the science
standards

Review (2010)

Common Core State Standards | Provided tormal input betore adoption; tor

example, 1,242 teachers rated the
mathematics standards

*Comprised of teachers exclusively

Specitic to the ESEA Flexibility Process:

The Florida Department of Education (FDOE) Website. The FDOE. developed and
launched an “Elementary and Secondary Education Act Flexibility Watver” website on

October 12, 2011 (http://www.tldoe.org/esea/, Attachment 3c¢), that provides information

about this flexibility, includin

eseatlexibilitv(@ o) fo

Commissioner Robinson’s

g USDOE and FDOE documents and an e-mail address
r Floridians to send us their comments and suggestions.

Social Media OQutreach Efforts. The Commissioner utilized

Facebook, Twitter, blogs, and tradittonal media avenues to ensure teachers and their

representatives were aware o:

- the FDOFRs ettorts to request this tlexibility and to encourage

thetr participation and input -

hroughout the process.

Invitation to Participate. An e-mail invitation was spectfically sent to Florida’s District
Teachers ot the Year and 179,462 classroom teachers across Florida on October 13, 2011
(Attachment 3a), including charter and virtual school teachers, to encourage them to visit

our webstte and submit suggestions for FDOE statt to consider while dratting our 1nitial
application. The Florida Education Assoctation (feacher representatives) was also contacted to

submit suggestions and 1deas

via our website. The e-mail invitation read as follows:

.................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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| nas atso had some lLimitattons that we wani to address. As such, the Depariment plans on applying for a

| Jlexcibility warver that well enable us o closely alyon our state’s accountability system with a revised

| Jederal plan. Please take a moment to review our new web page and also share this information wiih

| your f?’Zé’?’Z.dJ“, c'oZ/mg%ef and anyone yor Jeel wonld Like o pariiapate in this state and national
conversation on public educaiion.

:

| You may view the web pase here: www.fldoe.ors/ esea.

%
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2. A description ot how the SE.A mean
other diverse communities, such as s
rights organizations, organizations representing students with ¢

The FDOE did recetve and review numerous e-mz
encouraged that the tlexibility request would be submitted. Some responses provided specitic
recommendations; all were reviewed and considered.

We will soon post our draft appircatzon and solict stakenolder feedback.

Learners, business organizations, and Indian tribes.
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1he Florida Department of Education has created a new web page that contains information on our
Dlans to apply for a waiver on No Child 1efi Behind. 1his law was established a decade ago to help our
natzon improve our educaizon system. Although it has hetped many students throughout the country, il

1ls from teachers throughout the state who were

¢ Opportunity to Provide Input on Draft. Teachers and the teacher representatives were
orven the opportunity to provide meaningtul feedback and input on the dratt tlexibility
request. The dratt and a survey regarding the dratt were placed on the FDOE webstte
(Attachment 3b). A multi-faceted and multi-media approach was used to again invite and
encourage teachers to participate by providing their suggestions, recommendations, and
_____________________________________________ comments on the dratt.
ngtully engaged and solicited input on 1ts request trom
tudents, parents, communt
1sabilities and English

ty-based organtzations, civil

Florida engaged a diverse group of stakeholders and communities in the development ot the

request, including teachers and
organizations, civil rights organ*'

English language learners,

because ot thetr thoughttul 1

Stakeholders™ (see below)

but. Florida develos

provides a descriptt

solicited input from these groups.

- -
llllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllll

ped a “Consultation Action Pla

1on of how Florida meaningtu

thetr representatives, students, parents, community-based

zations, organizations representing students with disabilities and
business organtzations, and Indian tribes, and strengthened 1ts request
i ;

that

n to Engage

ly engaged and
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Consultation Action Plan to Engage Stakeholders
Key Activities/Date/Staff Responsible

Ke_y Activit_y || Date || Staff Responsible |

Post all relevant ESEA Flexibility documents on 10/12/11 Hue Reynolds

the FDOE. website. Include an invitation on the
webstte tor stakeholders to submit comments and
tdeas regarding Florida’s tlexibility request via an e-
mail address to ensure stakeholder input 1s sought
at the beginning of our process.

Send an e-mail to the ESEA Flexibility Team 10/10/11 Chancellor Costin/
Leaders with the Proposed Stakeholder groups to Kim McDougal
request the leaders review the proposed list and add
other key stakeholder groups and responsible statt.
Identity a diverse mix ot stakeholders to engage at 10/11/11 Consultation Team/
the outset of planning and to elicit teedback on an Chancellor Costin
inttial application dratt. Develop a list ot
stakeholders that will be contacted as part ot our
stakeholder outreach activities.

Draft an e-mail to send to our diverse mix of 10/10/11 Hue Reynolds
stakeholders about the ESEA tlexibility on DOFE’s
webstte and the survey.

Develop a step-by-step procedure tor DOR statt to 10/10/11 Chancellor Costin/
use to send the e-mail requesting input trom our Kim McDougal
stakeholders. The purpose ot this procedure 1s to
ensure DOE statt uses a consistent process to
invite and engage stakeholder comments since not
all statt are on the ESEA Team or Consultation

work group.

Send e-matls to our diverse mix of stakeholders 10/12/11 Refer to the

informing them about the information on our Consultation

webstte and the opportunity to participate 1n a Stakeholder list below

survey regarding Florida’s application.

Develop an online stakeholder survey to request 10/20/11 Chancellor Costin/

teedback and input on Florida’s first draft of its Hue Reynolds/

tlexibility request. Holly Edentield/
Kim McDougal

Draft an e-mail that will be used to direct our 10/20/11 Hue Reynolds

stakeholders to provide teedback and mnput on our

dratt application by using a survey on our website.

Send e-matls to our diverse mix of stakeholders 11/8/11 Refer to the

informing them about the opportunity to Consultation

participate in a survey regarding Florida’s dratt Stakeholder list below/

application. Hue Reynolds

= -
llllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllll

11



llllllllllll IRR IR IARE LLLIBRARRR LLIBRRRRIRIRERBR LI IR LLLIRIARRRRRIRIRIRERRRRRRIRERBRRRRRRERIRIRERBRRIRIRIRRRRRRRRIRIARRRRRRRIRIRIRRRRRRIRERRIRRRRRIRRRRRRRRIRERIRIRIARBRRRIRIRIRERRIRRRIRIRRIRRRRRRRIARBRRRRRIRIRILIRIRIARLINRERRRRRERRRIRERIABRIRRIBRERRRIRERIARRRRRIRRRRE] LARAR LI IRARRRIRRRRRRIARRRRR IRRRRRRRRRRIERRIRR IBRRRRRRIRRRRIRRRRRIRRERRRIRRIRERIAREIN]

Key Activity Date Staff Responsible
Use a multi-media approach to obtain as much Ongoing Hue Reynolds
stakeholder input and teedback as possible:
- Twitter
-Facebook
-Blog
-Video message tfrom Commisstoner Robinson
-Newsletter inserts
-In-person meetings
Provide survey comments to relevant ESEA 11/8/11- Hue Reynolds
Flexibility teams to review and incorporate 11/14/11
applicable comments into Florida’s application
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Below is a list of the 70 stakeholder groups that were contacted about Florida’s ESEA flexibility
request (“ESEA FLEXIBILITY REQUEST CONSULTATION STAKEHOLDER LIST”). The strategies were
the same as described tor 1n the response to Question 1 of the Consultation Section regarding
teacher outreach, including website, social and traditional media, and opportunity for input on the
proposal development and dratt. Additionally, FDOE leadership has conducted the tollowing
meetings to get specitic input on the tlexibility proposal:

e Commissioner Robinson and Chancellor of Public Schools Leadership Outreach.
Sentor FDOE statt conducted in-person meetings or conterence calls with many
stakeholder groups to obtain input and suggestions. Specttically, the tollowing meetings
were held that included the discussion and invitation tor recommendations regarding
Florida’s tlexibility request:

o Assessment and Accountability Advisory Committee (9/26-27/11 and 11/7/11)

Florida Assoctation of District School Superintendents (10/3/11)

State Board of Education (10/18/11)

Title I Committee of Practitioners (10/27/11 and 11/4/11)

Leadership Policy and Advisory Committee (Superintendents) (10/24/11)

Legislative Statt (9/29/11,10/25/11, and 11/8/11)

Foundation for Excellence in Education (10/25/11)

LLEA Superintendents (11/1/11 and 11/4/11)

Florida School Finance Ofticers Assoctation (11/9/11)

O O O O O O O O

In short, Florida’s consultation efforts demonstrate:
| ¢ [lornda engaged input trom teachers, their representatives, and a broad diverse community

=

of stakeholders.

o Feedback was recetved trom a diverse mix of stakeholders representing various perspectives
and interests, including stakeholders trom high-need communities. |

¢ During the process of constructing its application Florida moditied some aspects of 1ts
request based on inputs from teachers, superintendents, and representatives trom a diverse
ogroup of stakeholders. Revistons included moditication ot Annual Measurable Objectives,
modifications of interventions for Focus/Correct schools, modification of
Priority /Intervene entrance and exit criteria to better align with the state’s existing,

E
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¢ Input trom the state’s Title I Commuttee ot Practittoners (E-Mail invitation to submut
comments (10/13/11); Conference calls (10/27/11 and 11/4/11); Review ot and comment

on dratt proposal).

ESEA FLEXIBILITY REQUEST CONSULTATION STAKEHOLDER LIST

Stakeholder Group FDOE Staff Responsible for Outreach |

Teachers
- Florida Teacher of the Year Kelly Seay
- Florida District Teachers of the Year (2012) Kelly Seay
- Charter Schools Mike Koot
- Virtual Education Teachers Kelly Seay
- Master Statewide Teacher List Hue Reynolds
(Just for Leachers)
Teacher Representatives
- Florida Education Association Michael Grego
Students
- Florida Future Educators [an Barker
- Career and Technical Student Organizations Belinda Chason
- Florida Association ot Student Councils Mary Lee Kiracote
- Children’s Week Teen Town Hall Hue Reynolds
representatives
Parents
- Florida Parent Teacher Association Joe Davis
- Parent to Parent of Miami Cathy Bishop
- Central Florida Parent Center Ca*:{qy B%SEQOP
- Family Network on Disabilities Cathy Bishop
Superintendents and Assessment and
Accountability Directors
- Leadership Policy Advisory Commiuttee Michael Grego
- Assessment and Accountability Advisory Kris Ellington

Committee
Community-Based Organizations
- Florida Faith-based and Community-based Mike Koot
Advisory Council
- Governor's Commission on Volunteerism Joe Davis
and Community Service
- Voluntary Public School Choice Partners
Civil Rights Organizations
- Florida State Conference — NAACP, Florida | Nyla Benjamin
Chapter
- Florida College Access Network Hue Reynolds

Jean Miller

¥
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Stakeholder Group

FDOE Staff Responsible for Outreach

Student with Disabilities Advocates:
Florida Developmental Disabilities Council

State Advisory Commuttee tor the FEducation
of Exceptional Students

Disabilities Rights Organization

Family Cate

Learning Disabilities Association ot Florida
Council tor Exceptional Children

bt LLockman
bt LLockman

Bam
Bam

Bambi1 LLockman
Bambi1 Lockman
Cathy Bishop

Bambi L.ockman

English for Speakers of Other Languages
(ESOL):

- Florida Chapter — League of United Latin Lort Rodriguez
American Citizens (LULAC)
Business Organizations:

- Florida Chamber of Commerce Chancellor Costin

- Florida Council of 100 Chancellor Costin

- Assoctated Industries ot Florida Cnance}}or COSt%n

- Enterprise Florida Chancellor Costin

- Worktorce Florida, Inc. Cnance:h:hor COS?“
Chancellor Costin

Department ot Economic Opportuntty

Tax Watch: Center for Educational
Performance and Accountability

Michael Grego

Indian Tribes:

Florida Governor’s Council in Indian Attairs,
Inc.

Chancellor Costin

Additional Stakeholders

Executive Ofttice of the Governor

Commuissioner Robinson

Florida Senate President/Chairs of Education

Commissioner Robinson/Adam Potts/

Committees Tanya Cooper

Speaker of the Florida House of Representatives/ Commissioner Robinson/Adam Potts/
Chairs ot Educatton Committees Tanya Cooper

Florida Education Legislative Liaisons Adam Potts/ Tanya Cooper

State Board ot Education Lynn Abbott

Chancellor, State University System

Commissioner Robinson

Chancellor, Florida College System

Commuissioner Robinson

Foundation tor Excellence in Education

Commissioner Robinson

Florida LEA Superintendents

Michael (Grego

Florida Associatton of District School

Michael Grego

Supenntendents

Florida School Boards Association Michael Grego
Florida Charter School Alliance Mike Koot

Florida Philanthropic Network Nyla Benjamin
Flortda Education Foundation Mary lLee Kiracote
Florida Consorttum of Charter Schools Mike Koot

Consorttum of Fducation Foundations

Mary Lee Kiracote

=
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Stakeholder Group FDOE Staff Responsible for Outreach
Flortda Assoctation ot School Administrators Michael Grego
Master Statewide Principal List (Prinapally Speaking) Kelly Seay
Heartland Educational Consorttum Michael Grego
Northeast Florida Educational Consortium Michael Grego
Panhandle Area Educational Consorttum Michael Grego
Title I Committee ot Practitioners LaTrell Edwards
Flotrida Virtual School Sally Roberts
Florida Atter School Network Joe Davis
Florida Atter School Alliance Joe Davis
Supplemental Educational Services Providers LaTrell Edwards/Melvin Herring
Race to the Top Implementation Commuttees Holly Edentield

e Standards Instructional Teacher Tool
¢ Formative and Interim Assessment Design

o District-developed Student Assessments for
Instructional Ettectiveness

¢ Portal, Dashboard, and Reports
 Single Sign-on

® J.ocal Systems
e Student Growth
 ‘Teacher and Leader Preparation

The Department encourages an SEA that recetves approval to implement the tlexibility to
collaborate with the Department to evaluate at least one program, practice, or strategy the SEA or
its LEAs implement under principle 1, 2, or 3. Upon receipt ot approval ot the tlexibility, an
interested SEA will need to nominate tor evaluation a program, practice, or strategy the SEA or its
LEAs will implement under principles 1, 2, or 3. The Department will work with the SEA to
determine the teasibility and design of the evaluation and, it it 1s determined to be teasible and
appropriate, will fund and conduct the evaluation in partnership with the SEA, ensuring that the
implementation of the chosen program, practice, or strategy is consistent with the evaluation design.

] Check here if you are interested in collaborating with the Department in this evaluation, 1t your
request for the tlexibility 1s approved.
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Provide an overview (about 500 words) ot the SEHA’s request tor the tlexibility that:

e e g s e g s e e e e e e s e e e s s s g s e g s e i e e e e e s s e e e s s s e g e e g s s e s e s e s e s s e e s e e g e e e s e s e s e s e g s g s e g s e i e s e s e s e s e e e s s e i s e g et s e s e s e s s s g e e g e e i e e s s e s e s s s e s s s s e i e e i e s e s e s e e e e e s e i e e i et s e s e s e s e s e e e i e e i e e e e e s e s e e e e e e i s e g e e s e s s s e s g e e g s e i s e s e s e e e s e st s e s e i s e s s e e e e s e s e e e e s e i et e i et e i s e an g an e

e e e e e e e e e e e s s e e e e e e

1. explains the SEA’s comprehensive approach to implement the watvers and principles and
describes the SEA’s strategy to ensure this approach 1s coherent within and across the
principles; and

2. describes how the implementation ot the watvers and principles will enhance the SEA’s and
tts LLEAs” ability to increase the quality ot instruction tor students and improve student
achievement.

.................................................................................................................................................................................................................................................................................................

........................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

Florida’s ESEA Flexibility Request 1s a monumental step forward to s1gn1f1 antly advance the
state’s nationally-recognized and acclaimed accountability system and to turther increase the quahty
of instruction tor students and student achievement. Florida has made unprecedented gamns over
the past decade in levels of student achievement in reading, mathematics, science, and writing;
closing the achievement gap between minority and non-munority students; as well as leading the
nation 1n students participating in Advanced Placement college-level courses, especially tor low-
income and minority students. Florida’s consistent increase 1n graduation rate over the past tive
years for all subgroups of students continues to be recognized nationally. These ongoing successes
are even more impresstve when you constder the steady increase ot English language learners
(currently approximately 10% of student population) and eligibility rate tfor Free/Reduced-Priced
Lunch (currently at 56%). During the 2010-11 school year, Florida’s demographics were 43%o
white, 28%0 Hispanic, 23% Atrican-American, and 6% other races.

Florida’s ESEA Flexibility Request 1s designed to eliminate the duplication and contusion caused
by having two separate accountability systems. Through this application, Florida proposes to
move to one accountabulity system that will be clearly understood by the people ot Florida with the
primary goal ot increasing standards to achieve national and international competitiveness.
Florida’s School Grades system has consistently succeeded in identitying the most struggling
schools and students 1n need of additional support and rewarding the outstanding pertormance of
high-achieving students and schools.

This proposal serves as a means to establish a comprehenstve and coherent approach to align
Florida’s accountabtlity system, Florida’s Race to the Top grant, and Florida’s Ditterentiated
Accountability (DA) tederal pilot program all currently being implemented. The proposal
demonstrates how this tlexibility will assist the State Educational Agency (SEA) and Local
Fducational Agencies (ILEAs) align accountability and improvement initiatives. Florida has already
developed and implemented, to vartous degrees, all tour tlexibility principles and continues to lead
the nation 1n establishing rigorous standards and assessments, increasing student readiness tor
college and careers, and developing great teachers and leaders. Florida’s past and current practice
of consistently establishing higher curriculum and achievement standards clearly demonstrates a
total commitment to national and international competitiveness.

Florida’s proposal documents meaningtul outreach and consultation to ensure successtul
implementation of the SEA request due to the commitment ot stakeholders. All stakeholdersj

........................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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proposal and submit suggesnons to 1mprove the proposal as it was developed ‘Such thorough
engagement 1s a posttive indicator that this tlexibility proposal will be met with tremendous and

- ongoing success and serve as a model for others.

~ Florida has proven 1tselt a national leader in developing and adopting rigorous standards by first
- adopting internationally-benchmarked Next Generation Sunshine State Standards, and then by
serving on Common Core State Standards review teams prior to their adoption 1n this state in
- 2010. In addition, Florida 1s conducting an analysis of the linguistic demands to inform the
development of the state’s English Language Proticiency Standards to ensure English language
learners have the opportunity to achieve the Common Core State Standards. Also, the SEA will
continue to ensure that all activities related to the Common Core State Standards, such as outreach,
- dissemination, and professional development clearly and dlrectly address the needs ot students

- with disabilities. "To accomplish this, Florida 1s participating with the National Center and State
Collaborative General Supervision Enhance (Grant to detine college- and career-ready. Florida’s
support of the national agenda is also demonstrated by being a governing state and fiscal agent for
~the 24-member Partnership for Assessment of Readiness for College and Careers (PARCC).

As part ot Florida’s Race to the Top grant, LEAs signed a Memorandum ot Understanding (MOU)
that required revised teacher and administrator evaluation systems and professional development
based on the principles of Lesson Study and formative assessments that focus on the new

- Common Core State Standards and includes teachers of all students. One of the three student
~achievement goals for Florida’s Race to the Top grant is to significantly improve student
performance spectfic to college readiness and success by “doubling the percentage of incoming
~high school freshmen who ultimately graduate from high school, go to college, and achieve at least
~a year’s worth of college credit.” Legislation passed in 2008 requires Florida to implement a high
~school accountability system that measures student access to and performance in rigorous,
accelerated coursework as well as college readiness exam pertformance.

Florida’s differentiated recognition, accountability, and support systems will provide the needed
levels of support and rewards as well as set ambitious but achievable Annual Measurable
 Objectives (AMOs). The proposal incorporates four AMOs that will ensure a thorough and
detailed examination of the most critical measures to advance all students, schools, and LEAs in
the state. Briefly, the four AMOs are 1) School Grades, which provides a comprehenswe review of
the performance of all schools including subgroup achievement and student learning gains; 2)
Performance of All Students and Student Subgroups in Reading and Mathematics; 3) Progress of
Students in the Lowest-Pertorming 25% in Reading and Mathematics; 4) Comparison of Florida’s
Student Performance to the Highest-Pertorming States and Nations.

The annual achievement results on assessments will continue to be reported tor subgroups and all
students. Florida’s new AMOs will be reported for all schools, LEAs, and the state. Florida has in
~place and will continue its school recognition program to reward and recognize its highest-
performing schools and schools that improve their performance significantly. Florida’s most
struggling schools will be supported through the DA program, which will be aligned with the

state’s grading system.

Through Florida’s Race to the Top grant and state law each LEA has revised teacher and

.............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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contemporary research and student growth.

In 2005, Florida convened a Paperwork Reduction Task Force and recommendations were put
1into law 1n 2006. Both SEA and LEAs review requirements annually and continually seek ways to
~ease the paperwork and reporting burden.

~ Florida 1s a leader of educational reform and has been working for more than a decade to develop a |
~strong foundation with a system of accountabulity that builds on state-led etforts. These watvers
provide us with the flexibility to further establish rigorous, high-quality accountability systems that
~truly support schools and LEAs. Florida is confident that with the state laws and guidelines
~enacted, combined with the Race to the Top resources and strong federal and state technical

......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.

Option A

X] The State has adopted college- and career-
ready standards in at least reading/language
arts and mathematics that are common to a
stignificant number of States, consistent with
part (1) ot the definition ot college- and
career-ready standards.

t. Attach evidence that the State has
adopted the standards, consistent with the

State’s standards adoption process.
(Attachment 4)

Option B

The State has adopted college- and career-
ready standards in at least reading/language
arts and mathematics that have been
approved and certitied by a State network ot
institutions ot higher education (IHEs),
conststent with part (2) ot the detinition of
college- and career-ready standards.

1. Attach evidence that the State has
adopted the standards, consistent with

the State’s standards adoption process.
(Attachment 4)

. Attach a copy ot the memorandum of
understanding or letter from a State
network ot IHEs certitying that students
who meet these standards will not need
remedial coursework at the
postsecondary level. (Attachment 5)

Provide the SEA’s plan to transition to and implement no later than the 2013-2014 school year
college- and career-ready standards statewide in at least reading/language arts and mathematics for
all students and schools and include an explanation ot how this transition plan 1s likely to lead to all

students, including Fnglish Learners, students wit

access to and learning content aligned with such s
include 1n 1ts plan activities related to each ot the 1talicized questions in the corresponding section ot
the document titled ESEA Flexibility Revew Guidance, or to explain why one or more ot those

activities 18 not necessary to its plan.

..........................................................................................................................................................................................................................

n disabilities, and low-achieving students, gaining
andards. The Department encourages an SEA to

..................................................................................................................................................................................................................................................................................................................................................................................................................................................

- Background Information and Alignment of Current Standards to the Common Core State

- Standards

Florida has proven itself a national leader in developing and adopting rigorous standards via the
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Sunshine State Standards recetved an “A” rating with a pertect score ot 100%. In the Fordham
Institute report 1he State of State Standards — and the Common Core —in 2070, Florida’s Next

- Generation Sunshine State Standards were rated highly (A tor mathematics; B tor

- English/Language Arts).

~ The tirst tormal analysis ot the alignment ot Florida’s Next Generation Sunshine State Standards
and the Common Core State Standards began in April of 2008 when former Florida Governor

- Charlie Crist announced Florida’s participation in Achteve’s American Diploma Project Network.
The Florida Department of Education (FDOE) worked with Achieve to analyze Florida’s Next
 Generation Sunshine State Standards to identify any gaps in content that all students should know
and be able to do to meet the college-and career-ready definition. After analyzing Florida’s
standards, Achieve’s College Ready Standards, and the proposed Common Core State Standards it
was determined that the content of Florida’s standards was not a bartier to college and career

readiness and that that transition to the Common Core State Standards would be less challenging
given their similarities.

The 2010 Fordham Institute report, reterenced above, also included a comparison ot Florida’s
English/Language Arts (E1LA) and mathematics Next Generation Sunshine State Standards to the
- Common Core State Standards. The result was a rating of “too close to call,” finding both sets of

~standards clear and rigorous. This review provided greater support for the transition to the
- Common Core State Standards.

- Florida’s education leaders have been strong advocates in national and state forums historically
for the benefits of multi-state work on high-quality, clear, and rigorous standards. The state’s full
 commitment was also demonstrated by the active participation of FDOE staff on Common Core
 State Standards work groups. Florida was one of three states invited by Council of Chief State

~ School Officers to provide guidance and comments to the writers during national standards
development. Additionally, Florida’s Next Generation Sunshine State Standards were cited as a
resource for the development ot the Common Core State Standards.

FDOE continues to analyze the alignment between the Next Generatton Sunshine State
- Standards and the Common Core State Standards. The results from the various activities
described above and below continue to inform the state’s transition plan and activities.

Adoption of the Common Core State Standards

Florida’s activities to garner support tor the adoption ot the Common Core State Standards began
prior to their completion. Florida’s former Commissioner of Education Eric Smith was one of
 the key state leaders in the decision to develop internationally-competitive content standards for
states and Flonida staft actively participated in the development of the Common Core State

~ Standards. During this process, curriculum leaders throughout the state were invited to review
 drafts of the Common Core State Standards and provide the FDOE input that was then shared

- with the Common Core State Standards writing teams. FDOE also partnered with the Florida
Parent and Teacher Association (PTA) as one of only four states selected by the National PTA to
~organize parent support for more uniform academic expectations and adoption of the Common

...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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key stakeholder groups that spoke 1n support ot adoption ot the Common Core State Standards

included the Florida Chamber of Commerce and STEM/lorida. The standards were adopted on
July 27, 2010 (Attachment 4a, State Board ot Education certification and meeting minutes).

~ The above activities were 1n addition to those required in Florida law, Sectton 1003.41(3)(a),
- Florida Statutes, which requires the Commissioner to submit proposed standards:

¢ [or review and comment by Florida educators, school administrators, representatives ot
Florida College System institutions and state universities who have expertise in the
content knowledge and skills necessary to prepare a student tor postsecondary education,
and leaders 1n business and industry.

e Forwritten evaluation by renowned experts on K-12 curricular standards and content
atter constdering any comments and making any revisions to the proposed standards.

e To the Governor, President of the Senate, and Speaker ot the House of Representatives at
least 21 days betore the State Board ot Education considers adoption, along with the
curricular and content evaluations.

Timelines for Implementation of the Common Core State Standards

Once the Common Core State Standards were adopted, the next step was to determine the
timeline tor implementation into classrooms. Florida had recently transitioned to assessments
aligned to the state’s “A”- and “B”-rated Next Generation Sunshine State Standards 1n
mathematics and FILLA, which was preceded by the adoption of instructional materials that
included lessons to teach these standards. The recent implementation ot these rigorous standards
prepared all educators and students for a successtul transition to the Common Core State
Standards. Florida intends to make etfective use ot the investments made 1n the preparation ot
teachers to teach the Next Generation Sunshine State Standards, including instruction ot rigorous
content followed by rigorous assessments, to support the Common Core State Standards
transion.

Common Core State Standards assessments will begin with third grade students in the 2014-2015
school year. Theretore, students entering kindergarten 1n 2011-2012 are the tirst cohort to be
assessed on the Common Core State Standards and never assessed on the mathematics and ELLA
Next Generation Sunshine State Standards. It 1s tor this reason that Florida 1s implementing a
transitton schedule that begins with kindergarten instruction, based on the Common Core State
Standards, this school year (2011-2012), adds tirst grade in the 2012-2013 school year, and adds
orades 2-12 1n the 2013-2014 school year. Grades 3-12 will have a blended approach with the
primary tocus on the Common Core State Standards plus any content still assessed on Next
Generation Sunshine State Standards (see chart below). This transition plan provides our
youngest students with three years ot instruction on the Common Core State Standards and all
students with a transition year of instruction prior to the implementation ot assessments based on
the Common Core State Standards.
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M = Mathematics; ELA = English Language Arts and Reading

CCSS — Common Core State Standards; NGSSS — Next Generation
Sunshine State Standards

Attachment 4b provides evidence that Florida has thoughttully planned the alignment and
implementation of all standards-related statewide activities across all subject areas, including
curriculum, adoption of instructional materials, protessional development, statewide assessments,
~and teacher certification.

Analysis of the Linguistic Demands of the Standards for English LLanguage Learners

Florida 1s planning to conduct an analysis of the linguistic demands of the Common Core State
Standards to inform the development of the state’s English Language Proficiency (ELP)

~ Standards and to ensure that English language learners have the opportunity to achieve the

- Common Core State Standards. The ELP Standards will provide:

e 'The language domain and broad statement of what an English language learner 1s
expected to understand.

¢ 'The minimum academic path necessary to achieve protictency tor each language domain.

 'The skill level at which an English language learner can access the core curriculum tor
each language domain.

* A tocused description of what an English language learner 1s expected to know and be
able to do 1n English at the end of instruction.

e A description ot the English language skill level at which an English language learner can
ACCess 1nstruction.

* An observable student action used to judge learning.

As the first step 1n the development ot ELP Standards tor the Common Core State Standards,
 Florida signed a Memorandum of Understanding with a consortium of states to apply for an

.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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success of elementary and secondary students. Absolute Priority 5 ot the grant was about English
Language Proficiency Assessment Systems. Although the consorttum’s application was not
tunded, Florida 1s now working with the consortium partner states to begin development ot the

- ELP Standards 1n 2011-12. In addition, Florida 1s reviewing the ELP Standards already developed
- by World-Class Instructional Design and Assessment (WIDA). WIDA 1s part of the consortium

~ that was awarded the tfunding and has a current partnership with 27 states to utilize developed
- ELP Standards to build an ELP assessment.

Florida’s planned development ot ELP standards will be prioritized to begin work at the primary
~orade levels to match timelines for the Common Core State Standards so that all students will be
~accessing the standards on the same schedule (see below). This work will help ensure that English
language learners have the opportunity to achteve the Common Core State Standards.

Florida’s English Language Proficiency Standards Implementation Timeline

_________________________________________________________________
Consortrum of states finalized with a2 commuittee to Fall 201
develop the ELP standards
Commuttee prepares a plan for the development of the Winter 2012
standards
Standards completed via conference calls and webinars Spring 2012
ELP Standards approved by the State Board of Education summer 2012
Implementation of Common Core ELP Standards in Fall 2012
kindergarten and first grade classrooms
Implementation of Common Core ELP Standards n all Fall 2013
grades

~Analysis of the Learning and Accommodation Factors for Students with Disabilities

Florida 1s continuing 1ts analysis of the learning and accommodation factors necessary to ensure
that students with disabilities will have the opportunity to achieve the Common Core State
Standards. To accomplish this, FDOE will continue to ensure that all activities related to the

- Common Core State Standards, such as outreach, dissemination, and professional development,
~address the needs of students with disabilities. Florida’s inclusive approach ensures accessible
instructional materials, assistive technology, and classroom accommodations and supports are
avatlable so that students with disabilities can access the Common Core State Standards.

Florida also is planning to analyze the learning factors necessary to ensure that students with
significant cognitive disabilities have access to the Common Core State Standards at reduced
levels of complexity. To accomplish this, Florida is participating with the National Center and
 State Collaborative General Supervision Enhancement Grant (NCSC GSEG) to define college-
~and career-ready for this population of students and to identify Core Content Connectors to the
 Common Core State Standards. Florida is currently a partner with 18 other states and four
research centers to develop Core Content Connectors for students with significant cognitive
disabilities. Once released, curriculum gutdes and other materials will be provided that will serve
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Florida’s Core Content Connectors for Students with Disabilities
Implementation Timeline

Mathematics Core Content Connectors released by Winter 201
NCSC GSEG

Training provided on mathematics Core Content Summer 2012

Connectors and related materials

ELA Core Content Connectors released by NCSC
GSEG
and related matertals

Outreach on and Dissemination of Common Core State Standards

- Florida’s plan for outreach and dissemination of the standards transition is ongoing and includes
the tollowing multiple delivery methods:
| 1. Conference calls and distribution of written materials

¢ Monthly conterence calls trom the Commissioner ot Education to LEA
superintendents with updates and information regarding implementation activities

¢ Bi-monthly conterence calls from the Chancellor ot Public Schools to LEA
curriculum directors where updates, information, and requirements to implement the
standards into instruction are reviewed

¢ Monthly conference calls trom K-12 program lead ottices to LEA content and subject
area administrators where school-level and content area requirements and
opportuntties tor protessional development are reviewed and shared
2. In-person meetings

¢ [requent onsite meetings with LEAs as tollow-up to summer protesstonal
development services

¢ Annual statewide conterences with content area associations (for example, the 2012
Florida Council of Teachers of Mathematics conterence theme will be the Common
Core State Standards and FDOR statt will provide support and presentations)

¢ Bi-annual Florida Organization ot Instructional Leaders meetings that are attending by
each LEA’s lead curriculum administrator (1.e., Assistant Superintendents tor
Curriculum and Instruction); FDOF statt provides information and leads discusstons
regarding the state implementation plan tor instruction including the Common Core
State Standards and thetr assessment

¢ Ad hoc meetings as requested by stakeholders

¢ Town Hall Meetings as part ot State Board ot F.ducation rule development that
include implementation of the Common Core State Standards, course descriptions, or
assessments
3. Webinars on Race to the Top and the Partnership tor the Assessment ot Readiness tor

College and Careers (PARCC)
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e FDOEFK

e Flonda’s Bureau ot Curriculum and Instruction website which includes the standards,
course descriptions, and ttmeline tor instructional materials adoption with vendor
spectfications

e Florida’s Teacher Standards Database website and resources tool
5. Social Media

e FHacebook
o [witter

e Blog
6. Personal Communication — FDOE statt respond to Florida education stakeholders that
include parents, teachers, school- and LLEA-level personnel, and others who communicate
to us with questions and concerns regarding new content course and assessment
requirements

e [-mail

¢ One-to-One phone calls
7. Video Messaging

o Jeacher lalk

e Podcasts

e Youlube

8. E-mail distribution lists tor dissemination ot intormation on and updates to the
implementation plan based on the key audience

o The Core— electronic newsletter from FDOF.

¢ Bureau of Curriculum and Instruction Newsletter

¢ Bureau of Exceptional Education and Student Services Newsletter

¢ Bureau ot Student Achtevement through Language Acquisition Newsletter
o Just for Teachers/ Principally Speaking communications

e Statewide Curriculum Organization Newsletters/E-blasts

e Race to the Top Assessment Ofttice Newsletter

9. Surveys — offices within FDOE send out online surveys to collect information, concerns,
opinions, and local needs; tor example, Florida mathematics teachers were recently
surveyed to ask it having the standards cited in instructional materials where lessons
supported the standards was helptul. Over 5,000 teachers responded sharing that 94%
were using state adopted materials, 66% agreed having the standard was very helptul, and
31% responded having the standard cited was somewhat helptul

10. Florida Race to the Top Written Correspondence and Meetings

¢ [EA Memorandum ot Understanding includes requirements to tmplement
professtonal development on the Common Core State Standards to teachers and
princtpals

o Stakeholder Advisory Committees tor each ot the Common Core State Standards-
related projects

11. Teacher and LEA protessional development provided by FDOE

o OSummer 2011 — Kindergarten teachers — An In-depth Review of the Commion Core State
Standards

...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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Common Core State Standards

e Summer of 2012 — 3" through 12% erade teachers — Introducing a Framework for Blended
Curricitla

~ Additionally, through Race to the Top we will procure, by contract, the services of a

- postsecondary institution to develop school-level training matertals and tutorals tor teachers and
 pre-service programs on accessing teacher resources that support the Common Core State

- Standards.

Plan for Professional Development for Teachers and Principals to Support
Implementation of the Common Core State Standards for All Students

Florda law, Sectton 1012.98, Florida Statutes, requires FDOE, public postsecondary institutions,
- LEAs, schools, state education foundations, consortia, and professional organizations to work
~collaboratively to establish a coordinated system of professional development. The express
purpose ot this statewide system 1s to increase student achievement, enhance classroom
instructional strategies that promote rigor and relevance throughout the curriculum, and prepare
~students for college and careers. This system of professional development is required to be
aligned to the state-adopted standards and support the framework for standards adopted by the
National Staff Development Council. Florida law also specifies the following responsibilities for
FDOE, LEAs, and postsecondary institutions:

e ['DOL

o Disseminate to the school community research-based protessional development
methods and programs that have demonstrated success in meeting 1dentitied
student needs.

o Use data on student achievement to tdentity student needs.

o0 Methods of dissemination must include a web-based statewide pertormance
support system, including a database ot exemplary protessional development
activities, a listing of available protessional development resources, training
programs, and avatlable assistance.

e JEA
o Develop a protessional development system 1n consultation with teachers, teacher-
educators of Florida College System institutions and state universtties, bustness
and community representatives, local education foundations, consortia, and
professtonal organizations. The professional development system must:

" Be approved by FDOE.

" Be based on analyses ot student achievement data and instructional
strategies and methods that support rigorous, relevant, and challenging
curricula for all students.

" Prowvide inservice activities coupled with tollow-up support appropriate to
accomplish LEA- and school-level improvement goals and standards.

" Include a master plan tor inservice activities, pursuant to rules ot the State
Board ot Education, tor all LEA employees trom all tund sources. The

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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latest available student achievement data and research to enhance rigor and
relevance in the classroom. Fach LEA inservice plan must be aligned to
and support the school-based inservice plans and school improvement
plans. LEA plans must be approved by the LEA school board annually.
LLEA school boards must submiut veritication ot their approval to the
Commissioner ot Education no later than October 1, annually.

" Require each school principal to establish and maintain an indrvidual

professional development plan for each instructional employee assigned to

the school.

" Include inservice activities for school administrative personnel that address
updated skills necessary tor instructional leadership and ettective school
management.

" Prowvide tor systematic consultation with regional and state personnel
designated to provide technical assistance and evaluation ot local
professtonal development programs.

= Provide for delivery ot protesstonal development by distance learning and
other technology-based delivery systems to reach more educators at lower
COSts.

" Prowvide tor the continuous evaluation of the quality and etfectiveness ot

protesstonal development programs in order to eliminate inettective

programs and strategies and to expand ettective ones.

To carry out the FDOR’s responsibilities, as stated above, and to support the LEAS’
implementation of these protessional development requirements, Florida’s Race to the Top
projects include activities and products related to the adoption and implementation ot the

- Common Core State Standards. All of the projects below include a professional development
- component for teachers and school administrators.

e Development of mathematics and ELA (including English language acquisition) tormative
assessments to improve day-to-day individualized standards instruction.

¢ Development ot school-level protessional development Lesson Study toolkits tor
mathematics formative assessments, ELLA formative assessments, and instructional use ot
student data.

e Development ot mathematics and ELLA interim assessments tor classroom, school, and
LLEA use to pertodically monitor individual student, classroom-level, and school-level
student success 1n mastering the Common Core State Standards.

o Development and launching ot the Teacher Standards Instructional Tool where teachers
can access the standards, link to related resources, and access model lessons as well as the
developed formative assessments, toolkits, and interim assessments.

e Development of, piloting, and implementing school-level training materials and “Help”
tutortals for teachers on accessing the resources and assessments available on the Teacher
Standards Instructional Tool by a postsecondary institution.
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includes:

* [Fnsuring that protesstonal development programs in all schools tocus on the new
Common Core State Standards, including assisting students with learning challenges to
meet those standards (such as through accommodations and asststive technology). Such
professtonal development will employ tormative assessment and the principles ot Lesson
Study.

o LDvaluating the fidelity of Lesson Study and tormative assessment implementation that 1s
tied to interim and summative student assessments.

Also as noted above, LEA protessional development systems must be approved by the FDOE.

- In 2009, Florida revised its state Standards for High Quality Professional Development to include
specttic standards related to delivery ot protessional development at the LEA, school, and
teacher/principal level on the revised curriculum standards. The state’s Standards tor High
Quality Protessional Development and the annual report on LEA protessional development
systems may be tound online at

http:/ /www.teachintlorida.com/ProtessionalDevelopment/ProtocolStandards /tabid /66 /Detault.

ASPX.

Additionally, FDOE’s Bureau ot Curriculum and Instruction, in partnership with the Just Read,
Florida! Ottice, developed and 1s implementing a series ot summer workshops with tollow-up
aligned to the Common Core State Standards implementation timeline.

Plan to Provide High-Quality Instructional Materials Aligned with the Common Core
Standards to Support Teaching and Learning

In preparation tor the implementation ot the Common Core State Standards in kindergarten and
first grade 1n 2011-2012 and 2012-2013, FDOE provided the tollowing resources aligned to the
Common Core State Standards:

e [ondaStandards.org —a web portal where teachers can access the standards and teaching
resources aligned to each standard.

o [londa’s Virtual Curriculum Marketplace —a web portal where teachers, schools, and
LLELAs can access tree or tor-purchase standards-based digital curriculum.

o Mathematics Formative Assessment Tasks — examples of these tasks were provided to
teachers during the summer workshops described above and are also available via
Flordastandards.org.

FDOUE, as part ot 1its Race to the Top grant, 1s also developing a Student Standards Tutorial. This
ts an online system that will include adaptive student tutorial lessons, teacher mini-assessments,
and parent information resources.

As referenced previously, Attachment 4b provides evidence ot Florida’s alignment ot instructional
materials with the Common Core Standards. Florida 1s one of the only large states with a
statewtde K-12 instructional materials adoption process that ensures the provision ot high-quality
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submitted must:
¢ Be aligned with the Common Core State Standards.

¢ Retlect the demands of reading, writing, listening, and speaking that are specitic to the
content area.

¢ Include vocabulary development, cognitive reasoning, and reading acquisttion skills
specttic to literacy in the content area.

¢ Include strategies within teacher and student resources that support the unique literacy
demands ot the content area.

¢ Include assessment tools tor assessing student learning and information tor instructional
dectsion making.

¢ Include a protessional development plan tor use with the materials.

e Include strategies, materials, and activities that consider and address the needs of
students with disabilities (untversal design for curriculum access).

¢ Include teacher and student resources for English language learners that support both
the content and academic vocabulary of the content area.

'The instructional materials adoption process includes a review of all submitted materials by
~content experts followed by a review by all LEAs for usability and appropriateness. Florida is the
first in the nation to utilize a completely digital review process that guarantees public access to
reviewers’ comments for all adopted materials. Florida LEAs must utilize a minimum of 50% of
their state-appropriated instructional materials funding to purchase matertals on the state-adopted
- l1st.

Florida’s five-year adoption cycle (see below) ensures the statewide adoption of ELLA and
- mathematics materials prior to the 2014-2015 school year when statewide assessments on the
- Common Core State Standards will be tully implemented.
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Florida Instructional Materials Adoption Schedule
For Adoption Years 2010-11 through 2016-17
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2010- 2011-
2011 Science K-727 2009 2010 2017
2011- 2012-
2012 Social Studies K-72 2010 2011 2018

Reading, including ESOL and Access Courses® K-5
2012- Language Arts and Literature, mncluding F 2011 2012 2013-
2013 Access Courses K-5 2019
Mathematics, mcluding Access Courses K-5
Reading, including ESOL and Access Courses 6-72
2013- Language Arts & Literature, including ESOL and
2014 Access Courses 6-77 2020
Mathematics, imncluding Access Courses 6-72
2014. World Languages K—72 San.ish Onl _ 2015
2015 Care(?r and Techmcal Education/ A iculture 2013 2014 2001
Physical Education/ Health (HOPE course onl

2015- . . . 2016-
2016 Science, mcluding Access Courses K-72 2014 2015 20727
2016- . . 2017-
2017 Soctal Studies K-72 2015 2016 2003

LAdoption Years 2012-2013, 2013-2014, 2014-2015, 2015-2016, and 2016-2017 are tentatively scheduled and all
- adoptions are dependent on adequate funding.

“State Adoption Process:

e Deadline for Intent To Bid — February
¢ Deadline for Bids — May
e State Expert Member Traming — May & June
e State Expert Meeting — Fall

- 2Access Courses are for students with significant cognitive disabilities that recetve mstruction on Next Generation
 Sunshine State Standards Access Pomts.

- Expansion of Accelerated Learning Opportunities

In February ot 2008, the Go Higher, Florida! Task Force, made up ot K-12 and postsecondary
~education leaders in Florida, released a committee report that included the following
recommendations:
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the Board ot Governors, which oversees the public universities, should adopt a common
detinition ot “college and career readiness” tor Florida.

e Develop/adopt high school/postsecondary assessment(s) which are clear in purpose and
function, t.e., assessing skills in core courses tor high school graduation and/or assessing
postsecondary readiness in core courses.

¢ Require all high school students to take rigorous and relevant courses that prepare them
for lite after graduation.

- Responding to the Task Force’s recommendations, Florida began working toward a common
definition of college readiness that would include specific expectations of what students need to
know and be able to do to succeed in their first college-level English and mathematics classes.
Florida’s definition of readiness states, “Students are considered college ready when they have ihe knowledse,

- skills, and academic Dreparation needed to enroll and succeed in iniroductory college-level courses without the need for
remediation in mathematics or English.”

In September 2008, as an initial step in aligning high school exit and college entry expectations
and developing an assessment that measured college readiness, the FDOE Division of Florida

~ Colleges organized a faculty workshop comprised of over 70 cross-sector E1LA and mathematics
faculty, including high school teachers, Florida College System, and state university faculty.

~ Faculty was grouped into subject areas and reviewed the American Diploma Project college- and
career-ready benchmarks to identify Postsecondary Readiness Competencies. In April 2010, in
preparation for the adoption of the Common Core State Standards, FDOFE began revising the
Postsecondary Readiness Competencies to better align with the Common Core State Standards.
These revised Postsecondary Readiness Competencies were then used to begin test item
~development for Florida’s new Postsecondary Education Readiness Test (P.E.R.T.). In June 2010,
' Florida’s colleges administered over 10,000 P.E.R.'T. pilot exams 1n Florida high schools and state

colleges. In October 2010, FDOE tully administered one ot the first customized college

placement tests developed from a blueprint created by a team of K-12, college, and university

faculty.

Consistent with the above activity are the three goals in Florida’s Race to the Top application
related to improved student performance. The goal specific to student college readiness and
success states, “Double the percentage of incoming high school freshmen who ultimately eraduate
~ from high school, go on to college, and achieve at least a year’s worth of college credit.” To
accomplish this, Florida continues to expand student access to college-level courses through tive
~1nttatives:

o College placement testing and enrollment in 12" grade postsecondary preparatory courses
for 1dentified students

o [igh school accountability

o (ollege Board partnership

e Student performance-based tunding
¢ Dual Enrollment
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College Placement Testmg and Postsecondary Preparatory Instruction

In response to the number ot Florida high school graduates that enter the Florida College System
- and require remediation 1n mathematics, reading, or writing, Florida legislation passed in 2010
 (Sectton 1008.30, Florida Statutes) requires high schools in Florida to evaluate the college
readiness of each 11" grade student who scores at identified levels on Florida’s statewide reading
- and mathematics grade 10 assessments. High schools must pertorm this evaluation using results
 trom the state-tunded, tdentitied college placement assessment. As a result ot this legislation,

~ beginning 1n 2011-2012 all 1dentitied 11" grade students will be tested on Florida’s new P.E.R.T.
~assessment or an approved college readiness assessment such as the ACT or the SA'T. This
student testing has been fully funded through legislative appropriations. Students who
demonstrate readiness by achieving the minimum test scores established for P.E.R.T. and enroll in
- a Florida College System institution within two years of meeting or exceeding such scores shall

- not be required to retest or enroll in remediation when admitted to any Florida College System
institution. Students with identified deficiencies as evidenced by scores below the statewide cut
~score will be required to complete postsecondary preparatory instruction prior to high school
~graduation. Postsecondary preparation courses in mathematics, reading, and writing (College Ready
and College Snceess) were developed by Florida K-12 content experts, working with Florida College
- System mathematics and ELA faculty. These courses have been approved by the State Board of

- Education and are now a part of Florida’s Course Code Directory to be included in all high school
~course offerings. All 11" grade students with identified deficiencies will be enrolled in these
~courses in 2012-2013 and at completion will have another opportunity to take the P.E.R.T. If
successful, these students are eligible to enter the Florida College System without required
~remediation and are considered college ready.

High School Accountability

Legislation passed in 2008 (Section 1008.34, Florida Statutes) required Florida to move to a high
~school accountability system that, in addition to the focus on academic performance and
pertormance gains measured by student achievement on statewide assessments, provided an equal
- TOCus on:

e Student access to and performance in rigorous, accelerated coursework including
Advanced Placement (AP), International Baccalaureate (IB), Advanced International
Certiticate of Education (AICE), Dual Enrollment (DE), and Industry Certitication (IC).
Pertormance 1s measured by exam scores (AP, IB, AICE), course grades (DE), or
completion of certitication requirements (IC).

e Student measures of college readiness determined by identitied SAT, ACT, or P.E.R.T.
exam SCores.

e (Graduation rates tor all students, providing an additional graduation rate tor academically
at-risk students.

~In conjunction with implementation of this new high school accountability system, Florida has

seen a ramping up of student participation in AP, IB, and AICE courses and program areas, as
well as increased Dual Enrollment course offemngs and rising enrollment 1n Industry Certitication
programs. Likewise, Florida student participation in ACT, SAT, and college placement
examinations has continued to rise, especially tor the state's minority populat.ons. With broad
expansion ot participation in advanced curricula and college entrance exams, Florida’s largest
minority groups have also shown increased pertormance on AP examinations and notable




years, with some of the greatest sustained increases occurring among the state's minority
populations.

- The college readiness measures 1n Florida’s School Grades system provide an additional incentive

~ to schools and LEAs to prepare all graduates to be college ready. Each high school recetves

- points 1n the school grading tormula for the percentage of 1ts graduates that are ready tor college
~based on SAT, ACT, or other college placement tests. The administrative rule governing school
~grades (Rule 6A-1.09981, Florida Administrative Code) also includes changes to this measure to
~increase its rigor and apply 1t to all on-time graduates. Including this measure 1n the school

~ grading system raises the profile of college readiness and increases awareness of the importance of
helping all students become ready for college and careers. The following links provide

- information about how school grades, including the acceleration and college readiness measures,
are calculated:

http://schoolerades.fldoe.ote/pdf/1011/Guidesheet2011SchoolGrades.pdf and
- http://schoolgrades.fldoe.ore/pdf/1011/SchoolGrades TAP2011.pdf.

College Board Partnership

Consistent with the requirements of Florida law (Section 1007.35, Florida Statutes), each year the
- FDOE works with the College Board to identify schools in need of support to develop a college-
going culture. This partnership utilizes a systematic approach with specified programs and
services prioritized to support underperforming LEAs. Between 1999 and 2010, 10™ orade
 PSAT/NMSQT test-taking numbers increased nearly 287 percent for the general population and
increased by more than 460 percent for minority test-takers. The increase is largely attributable to
state funding proposed by the Governor and provided by the State Legislature to cover the cost
of the test for all 10" grade students. Minority students are also taking AP exams in greater

- numbers than ever before. The partnership implemented greater incentives and efforts to
increase minority student enrollment in AP courses and participation in AP examinations resulting
- in more than a 491 percent increase in the number of exams taken by minority students and a 330
~percent increase in the number of AP exams taken by minority students receiving scores of three
~or higher, thus generating college course credit. In addition to teacher professional development
for readiness to teach AP courses, the partnership also supports implementation of the
- Advancement Via Individual Determination (AVID) program in partnership schools with an

- emphasts on teaching college-ready skills and preparation tor success in rigorous coursework.

Student Performance-Based Funding

Florida law (Section 1011.62(1)(1)(m)-(n), Florida Statutes) provides incentive funds for schools
and teachers based on the number of students who take and score at or above 1dentitied scores on
AP, IB, and AICE exams. Specifically, an additional value of 0.16 full-time equivalent (FTE) is
reported by LE.As for:

e Fach student enrolled 1n an AP class who earns a score ot three or higher on an AP exam,
provided they have been taught in an AP class in the prior year.

e [Fach student enrolled 1n an IB course who recetves a score ot tour or higher on the
subject exam.

e An AICE student it he or she recetves a score ot “E” on a tull-credit subject exam or an
additional 0.08 FTE. if he or she 1s enrolled 1n a half-credit class and earns a score of “E.”’
_____ ___or higher on the subject exam.




o Each student who receives an IB Of AICE d1ploma

- From the tunding generated by the bonus FTE ot these programs, Flortda law (Sections
- 1011.62(1)(1), (m), and (n), Flortda Statutes), requires ILE.As to distribute bonuses to certain
~classroom teachers as tollows:

e International Baccalaureate — A bonus of $50 1s earned by an IB teacher for each student
in each IB course who recetves a score ot tour or higher on the IB exam. An additional
bonus ot $500 1s earned by the IB teacher in a school designated with a performance
orade category “D” or “I"” who has at least one student scoring tour or higher on the 1B
subject exam. Bonuses awarded to a teacher may not exceed $2,000 per school year.

e Advanced International Certificate of FEducation — A teacher earns a $50 bonus for each
student in the tull-credit AICE course who recetves a score ot “E” or higher on the
subject exam and a $25 bonus for each student in each halt-credit AICE. course who
recetves a score of “EE” or higher on the subject exam. Additional bonuses of $500 and

$250 tor tull-credit and halt-credit courses, respectively, shall be awarded to AICE

teachers 1n a school des1gnated with a pertormance grade category “D” or “F” who have
at least one student passmg the subject exam 1n that class. The maximum additional bonus
in a given school year 1s $500 tor those teachers who teach halt-credit courses and $2,000
for those teachers who teach tull-credit courses.

e Advanced Placement — A $50 bonus s earned by an AP teacher tor each student in each
AP course who recetves a score of three or higher on the AP examination. An additional
bonus ot $500 1s earned by the AP teacher in a school designated with a performance
orade category “D” or “I” who has at least one student scoring three or higher on an AP
exam. Bonuses awarded to a teacher may not exceed $2,000 per school year.

' Florida law (Section 1011.62(1)(0), Florida Statutes) also provides incentives for students who
complete an industry-certitied career or protessional academy program and who 1s 1ssued the
highest level of Industry Certification and a high school diploma. For these students, an
additional value ot 0.1, 0.2, or 0.3 FTE student membership 1s added.

It 1s esttmated that a total of $86,171,014 was allocated to LEAs 1n 2011-12 tor the above
~incentives.

Dual Enrollment

Florida law (Sectton 1007.271, Florida Statutes) detines Dual Enrollment as the enrollment of an
eligible secondary student or home education student in a postsecondary course at a public or
eligible nonpublic Florida College System institution, university, or career center. Through Dual
 Enrollment, students earn both high school and postsecondary credit. Tuition and fees for Dual
Enrollment courses are waived for students who attend a Florida public institution. As illustrated
by the chart below, the number of students enrolled and the number of students earning
postsecondary credit continues to increase.
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Dual Enrollment Continues to Increase in Florida
Number of Students Enrolled in Dual Enroliment
and Earning Credit in Dual Enrollment through
Florida Colleges

2005-06 2006-07 2007-08 2008-09 2009-10

B Florida Students Enrolled in Dual Enrollment

Al Florida Students Earning Credit in Dual Enroliment

 Florida will continue to implement the above strategies to expand access to accelerated learning
~opportuntties and increase the number of participating students.

FDOE Works with Institutions of Higher Education State-Approved Programs that
- Prepare Teachers and School Leaders

Florida has designed and begun implementation of a plan that will result in its approved teacher
preparation programs producing candidates to teach the Common Core State Standards by the
2013-14 school year. This plan begins with the revision of Florida Teacher Certitication
Examinations (FTCE) in all grades and subjects that include Common Core State Standards, as
~well as Florida’s Next Generation Sunshine State Standards in STEM areas (science, technology,
mathematics, and engineering). Florida requires that all candidates in approved 'traditional’

inttial teacher preparation programs pass all portions of the FI'CE prior to graduation, which
includes a basic skills entrance examination, as well as Protessional Education and Subject Area
tests (Rule 6A-5.066(1)(c)2.e., Florida Administrattve Code). The Subject Area tests in STEM and
Common Core State Standards content have begun a timeline for revision as seen in the chart
below. The Competencies and Skills that are reterred to on the timeline are the essential content
for these examinations and form the basis for the Uniform Core Curticulum required by Section
1004.04, Florida Statutes. The other major portion ot the Unitorm Core Curriculum 1s the
Florida Educator Accomplished Practices, which are assessed by the Protessional Education test.
Institutions recetve continued approval ot thetr programs based 1n large part on whether they are
assessing their candidates on their performance of the Uniform Core Curriculum as described in
these Competencies and Skills (see Florida Standards tor Initial and Continued Program Approval
at http://www.fldoe.org/protdev/pdt/2008sidebyside.pdf and the Guidelines for
 Implementation of the Standards at http://info.fldoe.org/docushare/dsweb/Get/Document-
5450 /dps-2009-134b.pdt). The revision of the Competencies and Skills tor certitication will tocus
teacher preparation programs on the Common Core State Standards, and as such are a key
strategy in improving Florida teachers' ability to implement these rigorous standards in our
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September 2011

% 2017 January 2013 1989-90
CC 2010 Sept?;g;o“ January 2013 1989-90
NGSSS/CC 2010 Septzﬂfggon January 2013 1993-95
CC 2010 Septz{m;gi: 42013 December 2014 1989-90
CC 2010 Septz“;g 42013 December 2014 1989-91
NGSSS/CC 2010 Sept?;;f 420 B December 2014 2009
FEAPs 2010 Septz{m;oei:ZZOll January 2013 2003-05
ESOL 2010 Septzcm;g;(m January 2013 1992-95
William C.
Codon TBD N/A January 2013 2008

NGSSS

September 2012

January 2015

1988-91

?Two State Board of Education rule adoptions for each subject area exam; the first date 1s for Competencies and Skills only. The second date 1s the

adoption of updated cut scores.

Institution teams have already received training trom FDOE on how to incorporate the state’s

newly adopted Standards tor teachers in English to Speakers of Other Languages (ESOL),

reading, and Florida Educator Accom

dlished Practices into their preparation programs. Training

for institution teams will continue during the 2011-2013 school years, as the Competencies and
Skills are adopted tor the specttied Subject Area tests.

The state’s complete plan under Race to the Top includes the subsequent revision of the Unitorm
Core Curriculum and Continued Approval Standards as shown below.
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Teacher and School Leader Plan for Transition to New Standards

Race to the Top Timeline

Job-embedded program grant applications begin °
(September 2011)

Principal program grant applications begin (September

2011) °
Student Growth Implementation Committee °

recommends a new state student gmwth model and
program evaluation begins based on new model

Baselme data provided to existing programs (Spring
2012)

LEAs hire first job-embedded teacher preparation °
program candidates

1<t principal program cohort begins °
Reporting continues through eIPEP °

Preliminary ratings of teacher preparation programs
published (preliminary ratngs will not be used to make

program approval decisions)

Continued improvements to elPEP system made based ¢
on initial study and review and feedback from
mstitutions (Pro]'ect continues 2012-14)

Job-embedded grants awarded and recipients admit first

new program teacher candidates (Spring/Summer
Semester 2012)

Principal program grants awarded

Ist reporting through electronic Institution Program
Evaluation Plan (eIPEP) system for Initial Teacher

Preparation Programs using new performance measure
categories for continued program approval (reported in
Institution Program Evaluation Plan (IPEP)/ Annual
Program Evaluation Plan (APEP) submitted Fall 2012)

Improvements to eIPEP system made based on initial

study and review and feedback from institutions
ovember 2011

First completers of STEM teacher education programs

and principals employed in LEAs

Ist candidates in job-embedded programs completed
Data from partner programs used to revise mitial
program approval requirements and establish
performance measures for continued program and

School Leadership approval requirements

Student growh results from common LEA assessments
mtroduced mto teacher preparation perform:—mce
measures

Updates to Uniform Core Curriculum & Leadership Standards:

Accomplished

Florida
Educator
Practices
(FEAPs)

Supporting Activities and Milestones

® New FEAPs approved (December
2010)

E E ° New performance standards for
L, B % ESOL Endorsement approved
S 2.5 2 g (March 2010)
2250
C U 8w og
L, = o |

° Input recetved from ESOL faculty at
Teacher Preparation Programs on
implementation of new ESOL standards

(Summer 2010)

Competencies for
Reading
Endorsement

° Anticipate amended Reading

Endorsement competencies approved

:—E (September 2011)
S
1
i=T e  Convene leadership group via a research
. % g discussion with William Cecil Golden
gg *';i': Eb partners (Spring 201)1
3 3 B e Revisions to leadership standards
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Updates to Uniform Core Curriculum & Leadershlp Standards:
Supporting Activities and Milestones (continued)

° Changes to Teacher Preparation programs required for
implementation of new FEAPs completed and
implemented (Fall 2012; implementation Fall 2013 or
betfore)

° Teacher Preparation Programs’ Program Evaluation
Plan (IPEP/APEP) must include a revised FEAPs
matrix reflecting the courses/modules in which new
FEAPs are taught and assessed (Submit November

¢ Training Academies for Teacher Preparation
Programs provided by Learning Sciences
International (Summer 2011)

Subcommittee of Race to the Top Teacher
and Leader Preparation Implementation
Committee works with Teacher Preparation
Programs to develop a plan for

implementation of new FEAPs (Fall 2011)

(FEAPs)

Flonnda Educator
Accomplished Practices

2012)

i ¢  Changes to Teacher Preparation Programs required for
5 g o implementation of new ESOL Standards (Fall 2012;
é mH g ¢  Training provided by Bureau of Educator implementation Fall 2013 or before)
FU 3 O Recruitment, Development, and Retention ® Teacher Preparation Programs’ Program Evaluation
%ﬁ "E :g statt (Fall 2011;coincide with Reading Plan (IPEP) must include a revised ESOL matrix
ks 5 mﬁ training) reflecting the courses/modules in which the new ESOL
= Eﬂ Standards are taught and assessed Fall 2012 (Submut

7 November 2012)

° Changes to Teacher Preparation Programs required for
implementation of amended Reading Endorsement
competencies (August 1, 2012; per proposed State

Board of Education rule)

® Gather mput from reading faculty at Teacher
Preparation Programs on implementation of

amended competencies (Fall 2011)

® Training provided by Bureau of Educator

Recruitment, Development, and Retention
staff (Fall 2011; comcide with ESOL training)

Teacher Preparation Programs’ Program Evaluation
Plan (IPEP/APEP) to include a revised Reading matrix
reflecting the courses/modules in which the amended

Reading competencies are taught (Submit November
2012)

Endorsement
°

Florida Competencies
for Reading

® Rule Development to amend 6A-5.080,
F.A.C. (August 2011); Rule Workshops for
Leadership Standards (September 2011)

¢ New revisions to Rule 6A-5.080, F.A.C.,
taken before SBE to be approved (November
2011)

_ Rule Development to amend Rule 6A-5.081,
F.A.C., and continued approval standards
(SPﬂﬂg/ Summer 2012)

e New revisions to Rule 6 A-5.081, F.A.C., taken before
SBE to be approved (Fall 2012)

¢  Training provided by Bureau of Educator Recruitment,
Development, and Retention staff (Fall 2012/Spring
2013)

® Changes to Leadership Preparation programs required

for implementation of new Leadership Standards (Fall
2013)

PIOgratis

School Leadership

The Florida Educator Accomplished Practices are set torth in rule as Florida’s core standards tor
effective educators (Rule 6A-5.065, Florida Administrative Code, Attachment 10c). Florida
universities were represented on the state committee development teams who drafted these
practices and a work group of university professors are now working with the FDOE to develop
tools to help faculty in teacher preparation programs to align their curriculum with these practices
and to develop assessment instruments to assess student teachers in their demonstration of them.
- FDOE has provided training to teacher educators on the new Accomplished Practices and is
 providing ongoing training during the 2011-12 school year in a toolkit specifically to assist
 preparation programs with high-quality integration of the Accomplished Practices with the state’s
teacher competencies in reading and in English to Speakers of Other Languages (ESOL). The

- Common Language Project is a combined effort by curriculum, school improvement, and teacher
 preparation experts through a common language of instruction, by identifying and promoting a
clear understanding of like terminology among the groups and for all educators. Through the

- Common Language Project, FDOE 1s modeling for LEAS and stitutions how they can align
then: curncu
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personnel evaluation systems and candidate assessment systems and promde t1mely and
conststent teedback provided to teachers.

- Ensuring that teachers are well-equipped to teach to the Common Core State Standards 1s

- paramount. Under Race to the Top, Florida has two competitive grant programs tor institutions

- with approved teacher preparation programs regarding Common Core State Standards and Next

- Generation Sunshine State Standards in STEM and other core content areas through the redesign
- of the institutions’ teacher preparation programs. The programs resulting from these grants will
~incorporate a new curriculum of standards-based content and new delivery systems that are a
~more clinical model, and as such will serve as model programs for other institutions to emulate.

- FDOE. is also working through the Race to the Top Teacher and Leader Preparation
Implementation Committee to revise the state’s standards for continued approval of teacher and
~leadership preparation programs, based on the design principles and content addressed above.

The Florida Principal Leadership Standards (Rule 6A-5.065, Florida Administrative Code,
Attachment 10d) define Florida’s core expectations for ettecttve school administrators, and
“include emphasizing the principal’s role in effectively implementing a standards-based learning
~environment that focuses on student learning results. The Standards are based on contemporary
~research on multi-dimensional school leadership, and represent skills sets and knowledge bases
needed for effective schools. Standards define the role of the principal in leading schools focused
- on the achievement of all students on the state-adopted curriculum standards through standards-
 based instruction.

 Florida universities were represented on the state committee developmen" teams who dratted
these leadership standards and are now partnering with LEAs in the development and
~implementation of local principal preparation programs that lead to state principal certification.

- Additionally, state universities infuse online leadership development modules based on the
leadership standards into their university coursework on educational leadership. In January 2012,
the FDOE will bring together LEA redesign teams on school leader evaluation systems and
university professors of Educational Leadership to work together on a continuum of leadership
~development, support, and evaluation based on the Florida Principal Leadership Standards that
spans teacher leadership, administrator preparation programs, certitication, evaluation systems,
and protfesstonal development.

Evaluating Current Statewide Assessments, Increasing the Rigor of Those Assessments,
- and Aligning Them to College- and Career-Ready Standards

Florida 1s a leading state in the 24-member Partnership for Assessment ot Readiness tor College
and Careers (PARCC) consortium. PARCC is creating a common assessment system that will help
- states dramatically increase the number of students who graduate from high school ready for
~college and careers and provide students, parents, teachers, and policymakers with the tools they
need to help students — from 3" orade through high school — stay on track and graduate prepared.
 Florida serves as the fiscal agent for PARCC, but more importantly, Florida is taking an active
leadership role to ensure that the assessments are closely aligned to the Common Core State

- Standards, are rigorous, and are of high quality. State, LEA, and higher education staff have
played key roles in guiding each step of the process thus far. FDOE staff has been working to
inform educators across the state of the high expectations associated with the Common Core

..........................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
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State Standards and the nature of PARCC assessments. Also, Florida educators have promded
important teedback to inform the development ot the assessment and the tools to assist in the

~ transttion to these new standards. Plans are in place to ensure that this broad educator

- engagement will continue over the coming years. In 2014-2015, Florida will begin administering
- the common assessments that will assess whether students are meeting these college- and career-
- ready standards.

- The FDOE 1s working with educators, LEAs, and business and community leaders to establish
- Achievement Level standards for new statewide assessments. This increase in standards will help
- raise student expectations prior to Florida’s implementation of the common assessments
developed through PARCC in 2014-2015. This year, Florida is setting new, higher standards on

- FCAT 2.0 and the Algebra 1 end-of-course exam. In order to be considered performing at grade
level, students will be expected to demonstrate a higher degree ot mastery ot the standards than
~on the previous FCAT assessments. Both the FCAT 2.0 Mathematics and the FCAT 2.0 Reading
~assessments are designed to measure attainment of the more rigorous content of the Next
 Generation Sunshine State Standards. For example, in reading, students are asked more often to:

* Use reasonable prior knowledge, such as grade-appropriate vocabulary.
* Make reasonable interences that are not explicitly text-based.

* Analyze information across a pair of texts, such as making comparisons of main tdeas.

FCAT 2.0 also will more often require students to use information learned in an earlier grade and
apply it to a current problem. On the prior FCA'T, tor example, students responded to ttems
related to mean, median, and mode at several consecutive grades. On FCA'T' 2.0, this concept 1s
assessed primarily in grade 6, but may be incorporated in test items assessing other benchmarks at
orades 7 and 8. Before on FCAT, students at a certain grade level were asked to make
~ conversions within a measurement system such as converting feet to inches. Now, students will
be asked to make conversions across measurement systems such as converting teet to meters.
Examples ot the types ot questions tound on the FCAT 2.0 can be seen at the following websttes:
 http://fcat.fldoe.org/fcat2/pdf/sample/1112/reading/FL.530617_Gr10 Rdg TB_WT r2g.pdf
and

http://fcat.fldoe.org/fcat2/pdi/sample/1112/math/FL.530629 Gr8 Math TB_WT r3g .pdf.

' Florida law (Section 1008.22 (3)(c)7., Florida Statutes) requires that each end-of-course assessment
have both college-ready cut scores and passing cut scores. This highlights how Florida is focusing
~on helping students become college- and career-ready. The college-ready cut scores are to be set
at a level that would indicate that “the student 1s high achieving and has the potential to meet
college readiness standards by the time the student graduates from high school.” The State
Board ot Education will approve new passing and college-ready cut scores in December 2011.

Florida 1s implementing new Achievement Level cut scores that increase expectations for students
~and teachers. To set these cut scores, Florida implemented a rigorous process involving almost

- 300 educators as well as policy-level reactors from education, business, and the commumty to
provide feedback to the Commussioner and the State Board of Education. Florida is using this

~ process to set cut scores for the FCAT 2.0 in Reading and Mathematics and the Algebra 1 end-of-
~course assessment. The committee of educators made their recommendations after four days of
tterative rounds of review. Comm1ttee members evaluated What students should know related to
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Achtievement Level that should get each item correct.  Atfter the commuttee ot educators made
their recommendations they were presented to a Reactor Panel made up ot Florida LEA
superintendents and business/community leaders. The Reactor Panel then made Achievement
Level cut score recommendations based on the recommendations ot the educator committees as

- well as external assessment information such as NAEP, ACT, PLLAN, and PSAT; impact data, and
~ conststency across grade levels and between subjects. The Commussioner reviewed both

- committees’ recommendations and analyzed them tor consistency and impact across grade levels.

- The Commissioner’s recommended Achievement Level cut scores retlect both committees’

~ recommendations.

'The result of this process 1s recommended Achievement Level cut scores that increase
expectations for students. Based on students’ performance tn 2011, it is likely that a smaller

~ proportion of students at most grade levels will score at Achievement Level 3 and above with the
new cut scores. For example, in 5" grade reading, 69% of students scored at Achievement Level
3 or above in 2011; however, with the new cut scores proposed in the draft rule only 56% of
those students would have scored at level 3 or above. The chart below shows the impact of the
proposed cut scores on the number and percentage of Florida students scoring at each

- Achievement Level in reading, mathematics, and Algebra 1. The following link provides
information about the standard setting process for Florida’s new assessments:

http:/ /fcat.fldoe.org/tcat2/.

Florida Is Raising Expectations — A Smaller Proportion of Students Likely to Score at
Achievement Level 3 and Above in 2012

Effect of Proposed Standards for FCAT 2.0 and Algebra 1 End-of-Course Assessment
Based Upon 2011 Student Performance

Algebta 1
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Florida 1s implementing a comprehensive plan to transition to and implement the Common
Core State Standards beginning in 2011-12. The plan:

¢ Includes comprehensive activities related to Florida’s outreach on and dissemination ot
the Common Core State Standards.

¢ Provides a systematic transition to the Common Core State Standards tor all grade
levels by 2013-2014.

e Addresses the needs of all students, including English language learners, students with
disabilities, and low-achieving students.

¢ Includes the alignment of the state’s adopted instructional materals.

¢ Supports protesstonal development activities tor both teachers and principals.

¢ Includes activities with Institutions ot Higher Education that will result in their
approved teacher and principal preparation programs producing candidates equipped
to teach and support the Common Core State Standards.

¢ Builds upon the state’s success in expanding access to college-level courses and
accelerated learning opportunities.

Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.

Option A Option B Option C
X] The SEA is participatingin | [ | The SEA is not || The SEA has developed
one of the two State participating in either one and begun annually
consortia that recetved a of the two State consortia administering statewide
orant under the Race to the that recetved a grant under aligned, high-quality
Top Assessment the Race to the Top assessments that measure
competition. Assessment competition, student growth 1n
and has not yet developed reading/language arts and
t. Attach the State’s or administered statewtde in mathematics in at least
Memorandum of aligned, high-quality orades 3-8 and at least once
Understanding (MO U) assessments that measure in high school in all LEAs.
under that competition. student growth 1n
(Attachment 6) reading/language arts and t. Attach evidence that the
in mathematics in at least SFE.A has submitted these
orades 3-8 and at least once assessments and
in high school 1n all LEAs. academic achievement
standards to the
t. Provide the SEA’s plan Department tor peer
to develop and review or attach a
administer annually, timeline of when the
beginning no later than SEA will submit the




the 2014—2015 school assessments and

year, statewide aligned, academic achtevement
high-quality assessments standards to the

that measure student Department for peer
orowth 1n review. (Attachment 7)
reading/language arts

and 1n mathematics 1n at
least grades 3-8 and at
least once 1n high school
in all LEAs, as well as
set academic
achtevement standards
for those assessments.
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2. A

Provide a description of the SEA’s ditterentiated recognition, accountabulity, and support
system that includes all the components listed 1n Principle 2, the SEA’s plan tor

] II]-|
E

blementation of the ditferentiated recognition, accountability, and support system no later

th-
11/

n the 2012-2013 school year, and an explanation ot how the SEA’s ditterentiated

recognition, accountability, and support system 1s designed to improve student achtevement

and school pertormance, close achievement gaps, and increase the quality ot instruction tor
students.
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Florida’s ESEA Flex1b1hty Request 1s designed to eliminate the duphcauon and confusion caused by
having two separate accountability systems and to tocus schools, LEAs, communtties, and the state
- on raising the achievement ot all students. We see this ettort as an opportunity to strengthen |
accountability and support and put in place the right conditions for schools and teachers to do their
jobs most effectively. |
This unttorm system ot accountability includes: |
e Recognition of and rewards for its highest-performing and improving schools. E
¢ Increasing levels of LEA and state support to close the achievement gap tor all subgroups ot
students, including English language learners and students with disabilities.

Florida’s accountability environment is characterized by ongoing increases in standards which have
led to continuing increases in student pertormance across all subgroups. Florida’s assessment,
~accountability, and teacher evaluation systems foster progress and are designed to accelerate
~academic improvement. Together these systems shine a bright light on the achievement gap,
increase accountability for high-need students, set high academic standards, recognize and reward
orowth 1n student learning, and recogmze the most ettective teachers. Florida has implemented
forward-looking reforms designed to raise student achievement. Each time Florida has raised its
~accountability standards Florida students have responded by increasing their performance to meet

~ the challenge.

o e e e oo e e oo e e oo e e oo e e oo e e oo e oo e oo e oo e o oo e e oo e e oo e o oo e o oo e o oo e o oo e oo e s oo e oo e o oo e oo e oo e o oo e oo e oo e oo e oo e oo e oo e oo e s oo e s oo e e e oo e oo e oo e oo e o e e oo e e e oo e oo e oo e oo e oo e oo e oo e oo e oo e o oo e oo e oo e oo e o oo e oo e o oo e o oo e oo e o oo e o oo e o oo o o oo o o oo e o o e o oo e o oo o s oo e o oo e o oo e o oo e oo o o oo e o oo e o o o o oo o o oo e o oo e o oo e o oo o o oo e il oo e

||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||




lllllll IR NN I IR I EEN I E I NN EENE I NN NN NI NENEN IR I NEEN N I N NN NN NI NN NN I NN NN NN NN N NN NN N IN I NN NN NN N I NN NN NN NN NN NN I NN NN NN NN NN NN NN N N I NNE NN NI I NN NN NN I NN NN NN NN I AN NN NN N IR NN NN I NN AN N NN NN N I NN I NN NN I NN ANNN I NNN NN NN NN I NN NN (NN N I NN N N NN NN I NNN NN I NN RN AN NN NN NN NN ENE N NN AN I NN NN NN N NN NN NN NN NN NN NN I NN NN INN INNNNE N INNNNENNNNE llllllllllIlllllllllllllllllllllIllllllllllllIllllllllllllllllllllllIlllllllIlllllllllllllIllllllllllg
®
x

Florida Students and Schools Increased Performance Each Time Standards Were Raised

The Number of Lower-Performing Schools Has Decreased
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- Key for “Rasing the Bar” arrows:

2009

2010

o 1% arrow: Florida implemented learning sains components in reading and mathematics after expanding the

FCAT from three grades tested in reading and mathematics to all grades lested from orade 3 through srade

10.

e 2" arrow: Florida excpanded the included student populatron to incorporate scores for siudents wiih
disabilities and English language learners on the FCAT, and increased the wriling standard for proficiency

Jrom 3.0 fo 3.5.

Ihe lowesi-performing 25%0 of students in mathemartics.

rales, accelerated coursework, and readiness Jor college and careers.

e 37 arrow: Florida added FCAT Science to school grade performance measures and added learning pains for

o 4" grrow: Florida expanded its hioh school grading measures to include the overall and at-risk praduation

- Having two separate accountability systems, one tederal and one state, has caused contusion among

- communittes and stakeholders and resulted in mixed messages to schools and LEAs. This has

sometimes stdetracked the hard work of moving student achievement torward by diluting schools’
and LEAs’ tocus. Through this application, Florida proposes to move to one accountability system,
~an enhanced School Grades system, which will focus all accountability resources and attention on
~one system to move all students forward to attain college- and career-ready standards. In addition,

the School Grades system will identify strugeling schools in need of additional support through

Florida’s Ditterentiated Accountability (DA) system. The DA system will provide ditterent levels ot
support to schools and LEAs depending on their needs. This strategy will reduce the disconnect

between the federal and the state accountability systems and help communities embrace

~accountability for their schools in a way that is designed to provide support and raise the
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“achievement of all students to meet college and career expectauons

- Florida’s ESEA Flexibility Request will move Florida torward 1n strengthening and enhancing 1ts |
account{:bmty system. At the same ttme Florida 1s pursuing this tlexibility with USDOE, 1t will |
pursue statutory changes with the State Legislature. Florida’s Legislature has demonstrated strong
support tor high standards and school accountability over time. When statutory changes are made
during the 2012 sesston, we will use this new model beginning with the 2012 school grades and use
~ those school grades to identify Priority/Intervene and Focus/Correct schools for the 2012-13
“school year.

et
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Planned System Enhancements: Focus on Florida's Successful School Grading Approach

e e i

Florida proposes to use its School Grades system ot education accountabtlity, which has regularly
“increased standards and expectations since its implementation in 1999, as the consolidated and sole
measure tor classitying and evaluating the progress ot schools in Florida's DA system ot school
improvement. Florida’s School Grades system has effectively provided the incentives needed to
stontticantly increase student achtevement tor all students, including strugeling subgroups. This will
simplify and strengthen (through greater stakeholder buy-in and public support) the current Florida
DA classification criteria which are described in the Florida DA matrix document posted online at

outlined 1n this proposal it will use letter grades to refer to the categories ot schools needing
supports and the schools to recetve recognition. Ultimately the state will not use the terms Prevent,
- Focus/Correct and Priority/Intervene, but simply “C,” “D,” and “F.”

A | Reward
Schools that
increase their grade Reward
B
C Prevent
D Focus Correct
I Priority Intervene

Key Features of Florida's School Grades System

e (Components based on assessments aligned with state curriculum standards.

¢ Progressively increasing rigor 1n the assessments themselves (with both comprehensive
subject area examinations and end-ot-course assessments set to newly operational Next
Generation Sunshine State Standards) and 1n the application ot criteria tor school grading.

e [egsslative support: school grading requirements coditied (Section 1008.34, Florida Statutes,
and Rule 6A-1.09981, Florida Administrative Code).
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e A balance between student Iperformance and student leafh1ng oAINS (growth)

¢ Points-based system that allows tor a tiered (literally, graded) group ot ratings (rather than a
conjunctive system such as Adequate Yearly Progress (AYP), tor which any missed target
results in a "No progress” or "Not adequate progress” outcome tor the school).

et

e (riterion-based system tor the assessments used 1n determining student achievement and
progress as well as tor the points scale tor assigning school grades, including additional
requirements for participation in testing (" percent-tested” criterion) and progress of the
lowest-performing students.
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¢ Provides an incentive tor schools to tocus on improving the lowest-pertorming 25% of
students.

¢ Flonda’s School Grades system 1s applied to all schools including charter schools.
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e Documented signiticant improvement in student pertormance tollowing raised standards
over time.

 Assessment-Based Components

 For elementary and middle school grades through 2010-11, the school grade has been based solely
~on students’ performance and progress measured by the statewide Florida Comprehensive
Assessment Test (FCA'T). For Florida's high school grading system, the state assessment-based
components are weighted at 50% ot the high school grade, while the other 50% ot the available
school grade points are weighted toward component areas that directly measure, or are otherwise
essential to, career and college readiness: on-ttme graduation, partictpation and performance in
“advanced curricula (including Industry Certifications), and postsecondary readiness in reading and
mathematics. These additional components tor measuring high school pertormance were
implemented beginning 1n 2009-10 to provide a more comprehensive measure ot high schools’
ettectiveness in preparing students tor success at the next level atter graduation.

Florida School Grades Overview —

Assessment Cﬁmpﬁnents

e Achievement on statewide assessments — Comprises 50% of the assessment component:
o0 The percent ot all students scoring 3 or above on FCAT reading, mathematics, writing, and
science.
o Points earned = percent of students meeting standards 1n each subject
O Performance at or above grace level in readm% mathemaﬁcs and sc1ence (level 3 or higher

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

o e e e oo e e oo e e oo e e oo e e oo e e oo e oo e oo e oo e o oo e e oo e e oo e o oo e o oo e o oo e o oo e oo e s oo e oo e o oo e oo e oo e o oo e oo e oo e oo e oo e oo e oo e oo e s oo e s oo e e e oo e oo e oo e oo e o e e oo e e e oo e oo e oo e oo e oo e oo e oo e oo e oo e o oo e oo e oo e oo e o oo e oo e o oo e o oo e oo e o oo e o oo e o oo o o oo o o oo e o o e o oo e o oo o s oo e o oo e o oo e o oo e oo o o oo e o oo e o o o o oo o o oo e o oo e o oo e o oo o o oo e il oo e




lllllll IR IEN IR IR IEEE IR INEEEEN I INNEN IR INEEEN IIN INEEE DI INEEEEN IR IR IR NN IR RN EEEEN N INEEEEN I I IR NN IN NN EEEEEN N IN IR NN IR NN RN NN NN EEEEEEN N IN IEEEEEE I N IR NN IR NN NN EEE NN NN EEEEN IR IN I INEN IEN I IR RN EEE N INEN INEN /NN INEEEEN IR NN INEEEEN INEEEEE I IR IR NN IR NN NN NN INEEEEEEE NN INEE /NN IEEEEEN IR NN NN INEEEEN IR I NN NN NN EEEEE NN /NN /NN IEEEEE N IR NN NN NN IR IN NN IR EEE N IR EEEEE I IR EEE N IR EE NN IEEEEE I IEEEEEEN NN EEEEENEEENINNINEEEEND
=

on a range of 1 to 5); and writing performance at or above a score of 4 on a range ot 1 to 6.

e Progress/Learning GGains on statewide assessments — Comprises the second 50% of the
assessment component:

o0 'The percent ot students learning a year’s worth ot knowledge 1n reading and mathematics,
regardless ot whether they are on grade level.

o0 'The percent of the lowest-pertorming 25% ot students who are making a year’s worth ot
progress in reading and mathematics.

o0 'Three ways to make learning gains tor all students and the lowest-pertorming 25% ot
students:

"  Move up by one or more Achievement Levels.

"  Maintain an Achtevement Level (remain at level 3, 4, or 5).

" Increase pertormance within levels 1 and 2 to move the student toward satistactory
performance (1.e., more than a year’s growth).

o Florida’s lowest-pertorming 25% ot students contains an over representation of the
subgroups that are historically low-pertorming (see page 92). Using the lowest-performing
25%0 solves one of the main ditticulties of using the performance of individual subgroups in
accountability systems. When looking at individual subgroups many schools do not have
enough students in each subgroup tor each subgroup’s pertormance to count in the
accountability system. This may lead schools to tocus on those subgroups that do make a
ditterence to their accountability rating instead ot all students that are pertorming at low
levels. By bringing the subgroups together into the lowest-pertorming 25%, Florida schools
and LEAs will focus on the students most in need of assistance.

The tollowing charts illustrate how points are assigned in the School GGrades calculation and the
proportion of the total points that each cell represents.

Current Elementary and Middle School Grades Model




Performance Performance Performance Performance Participation Overa]l Reading
(100 ) (100 ) (100 ) (100 ) (175) (200) (100)
6.25%0 6.25%0 6.25%0 6.25%0 10.94%% 12.5% 6.25%

Learning Learning GGains Performance At-Rusk Math
(Gamns (100) (125) (100) (100)
(100) 6.25% 7.18% 6.25% 6.25%
6.25%0

Lowest- Lowest-

performing performing
25%0 Gams 25% Gamns
(100) (100)
6.25%0 6.25%
300 points 300 points 100 points 100 points 300 points 300 points 200 points
18.75% 18.75% 6.25% 6.25% 18.75% 18.75% 12.5%

Increasing Rigor of Assessments

In addition to increasing the rigor of its own sub]ect arca assessments, Florida proposes to provide
- LEAs with the flexibility to count in performance, learning gains, and participation calculations the
assessment results ot students tested on accelerated exams (for instance, a grade 8 student who tests
~on the Algebra 1 end-of-course exam in mathematics) and to give LEAs the opportunity to waive
 the requirement to test students on both examinations if the student tests on an exam that is more
rigorous than the comprehensive examination (FCAT 2.0).

This tlexibility would apply to the tollowing types ot state or national examinations:
| e Algebra 1 end-ot-course exam vs. FCAT 2.0 Mathematics at grade levels 6, 7, or 8.
e Biology 1 end-ot-course exam vs. FCA'T 2.0 Sctence at grade 8.

e AP Biology credit (tor scores ot 3 and above) could be used to meet the passing score
requirement on the Biology 1 end-ot-course exam as graduation requirement.

Additional Requirements
e Adequate Progress Requirement for lowest-performing 25% of students in reading and

mathematics.
o At least 50% ot the low performers must show FCAT-measured learning gains in
reading and mathematics, or the school must show required annual improvement in that
percentage. If the school does not meet this requirement the school’s grade is reduced by
one letter grade. Please see the tllustration below. _;

....................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................




Learning Gains for the Lowest-Performing 25% of Students |

If the learning gains percentage was 40% to g

Did the school 49% did they Iincrease learning gains over the |

make the 50% It no prior year? Tyes [ 1ot the |
target for the —> target

lowest-performing If the learning gains percentage was less than |

25%7? 40% did they increase learning gains by five |

percentage points or more over the prior year? |

e “Percent Tested” Requirement.
| o 90% ot students must be tested 1n order tor the school to recetve a regular grade 1n lieu ot an
“Incomplete.”
o 95% must be tested tor a school to be eligible tor an “A.”

School Grade Scale and Requirements

A B

In the
current year
or between

the prior and
current year

In the
current year

Beginning in 2 11-1 2, if at least 75% of elementary, middle, or high schools statewide earn an “ A or “B,
Ihe school grade pornt scale will increase by 5% for that school type statewide in the following year increasing ihe
r2gor of the systen.

Florida's High School Grades Also Include Components Related to Students’ Ability to
- Progress on to Postsecondary Education

Starting 1n 2010, Florida’s high school grades calculation includes other tactors 1n addition to student
performance and learning gains. These other tactors are related to a student’s ability to be successtul
in college including the following measures:
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e  Graduation rates for all students. |

e (Graduation rates tor “at-risk” students. “At-risk” students are those who entered high
school below grade level in reading and mathematics (based on Grade 8 FCAT results). _g

e Accelerated curricula (both pertormance and participation), which includes AP, IB, AICE,
Dual Enrollment, and Industry Certification exams and courses. |

¢ (ollege readiness rates based upon SA'T, ACT, or common placement test results. |
Florida's high school grading system 1s required by state law to evenly balance the weighting on |

state-based assessment measures with measures relating to on-time graduation, accelerated curricula, |
and readiness for college (see Section 2.A.11.).

e e i

Florida’s High School Grades Evenly Weight Assessment and Other Factors

Florida High School Grades

Upcoming Changes to School Grades

' Florida is in the process of making revisions to its School Grades system to address statutorily
required changes, include new more rigorous assessment standards, and improve the school grading
methodology. These changes will again raise the bar for Florida’s students, teachers, and schools and
“are being pursued with advice and recommendations from LLEA assessment and accountability
directors as well as superintendents.

¢ [Florida’s middle school grading tormula will be moditied to include points for students that
participate 1n and pass high school end-of-course assessments while in middle school,

including Algebra 1, Geometry, and Biology.

¢ The methodology will change at the high school level to include student pertormance and
learning gains tor end-ot-course assessments.

¢ Florda s also pursuing changes to the school grading tormula to improve the methodology.

e Once new cut scores have been set and other changes to school grading has been tinalized,
Florida will review its current school grading scale to see it 1t needs reviston.
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' School Grades Information Resources

¢ Florida School Grades downloadable tiles tor most recent school year and information
resources: http: lorades.tldoe.ore

et

¢ School Grades overview (quick reterence guide):

http:/ /schoolgrades.fldoe.org/pdt/1011/Guidesheet2011SchoolGrades.pdt.

¢ School Grades technical guide:
http://schoolerades.fldoe.org/pdf/1011/SchoolGrades TAP2011.pdf.

e School Grades files and resources archive: http:/ /schoolgrades.fldoe.org/reports /index.asp.
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Florida School Grades' Impact on Educational Achievement

e e i

Florida’s School Grades system has been successful in providing incentives for students, teachers,
schools, and LEAs to work diligently to meet higher standards and improve student achievement
and learning gains. This is illustrated both through increases in the performance of all students and
spectfically, increases in the pertormance ot Florida’s subgroups. Florida’s FCA'T results
demonstrate how Florida’s students have significantly increased their performance on state
“standards both overall and for individual subgroups. In addition, Florida’s National Assessment of
- Education Progress (NAEP) results highlight Florida’s success in closing achievement gaps.
Signiticantly more students are scoring at levels 3 and above now on FCA'T than when school
orading began. In addition to student achievement, Florida’s high school grading tormula also
provides an emphasis on increasing the percentage of on-time graduates and the students who take
rigorous college-level courses, and both of those rates have increased over time.

This section provides charts that depict Florida’s increasing student achievement over time. The
first charts show how the School Grades system has provided incentives to increase the
performance of all of Florida’s students over time. Then, the NAEP charts illustrate how Florida’s
subgroups have been successtul at narrowing achievement. Next, the charts will provide information
on how Florida’s subgroups have increased pertormance over time on the FCA'I' which measures
students’ attainment ot the state curriculum standards. Finally, we provide charts that show how
Florida’s students are taking more rigorous college-level courses and are also increasing the rate at

wh1ch they graduate on-ttme. Florida’s School Grades system has provided incentives for this
improvement and has provided the means for LEAs and communities to work together toward
“increased achievement for their students. The percentage of students scoring at satisfactory levels
and above has increased significantly while the percentage of students scoring at the lowest
Achievement Level has decreased steadily in both reading and mathematics.
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Percentage of Students Scoring on Grade Level Has Increased
FCAT Reading Scores, Grades 3-10, All Florida Students
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Percentage of Students Scoring on Grade Level Has Increased
FCAT Mathematics Grades 3-10, All Florida Students
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Florida’s historical NAEP results support the etfectiveness of Florida's School Grades system for

elementary and middle school grades in reading and mathematics, with notable success in reducing

chievement gaps tor Florida's minority students.
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~ Florida has Reduced the S E
Black-White and Hispanic-White Achievement Gaps

T he Black-White Achievement Gap- Natiohal vs.
Florida (4th Grade Reading NAEP)
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The Hispanic-White Achievement Gap- National
vs. Florida (4th Grade Reading NAEP)
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Florida has Outpaced the Nation in Mathematics Achievement
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Florida has the Highest Nationally Combined Gains for
All Four Major NAEP Exams for Free and Reduced
Lunch Eligible Children, 2003-2009
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Florida has the Third Highest Combined Gains on All
Four NAEP Exams
All Students, 2003-2009
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Florida has the Highest Combined NAEP Gaines for
Children with Disabilities, 2003-2009
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Florida has One of the Highest Combined Gains on the
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In addition, Florida’s state accountability system provides incentives to increase the pertormance ot

the lowest-pertorming 25% ot students, thus reducing subgroup achievement gaps. Florida has

e

signtficantly reduced the percentage ot students performing at the lowest Achievement Level, level

1. Florida’s FCA'T pertormance also shows that it has signiticantly reduced the achievement gap |
among subgroups.
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Percentage of Students Scoring on Grade Level Has Increased for Subgroups
FCAT Reading, Percent Scoring at Level 3 and Above, Grades 3-10
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Closing the Gap for Subgroups
FCAT Reading
Achievement Level 1 - Grades 3, 4, and 5
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Closing the Gap for Subgroups
FCAT Reading
Achievement Level 1 - Grades 6, 7, and 8
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Closing the Gap for Subgroups
FCAT Reading
Achievement Level 1 - Grades 9 and 10
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Percentage of Students Scoring on Grade Level Has Increased for Subgroups
FCAT Mathematics, Percent Scoring at Level 3 or Above, Grades 3-10
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Closing the Gap for Subgroups
FCAT Mathematics
Achievement Level 1 - Grades 3, 4, and 5
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Closing the Gap for Subgroups
FCAT Mathematics

Achievement Level 1
Grades 6, 7, and 8 |
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Closing the Gap for Subgroups
FCAT Mathematics

Achievement Level 1
Grades 9 and 10
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